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Timetable for Submissions 
 
Persona Quest Project 
The Personal Quest is a modelling project and is assessed by both final 
presentation to peers and external examiner and by practical ongoing assessment. 
 
Participants are required to attend to the practical tasks listed at the end of each 
chapter of the Intermediate manual, and to come prepared to develop further 
these tasks on the following module. 
 
Ongoing development of your project is a key component of assessment. 
Participants are advised that it is not possible to neglect this integrated journey 
and “catch up” a few weeks before the last module. To really get the very best 
from this deep and systemic learning process, commit to enjoy the various stages 
of development you experience through your project.  
 
If you are having any difficulty, let us know early so we may support you through 
challenging stages. Different participants will experience different challenges at 
different times – the path has been trodden before AND is unique to you. 
 
Revision Process Questions 
Submit by hand on the December Module. 
 
 
Written Assignment – Essay on Case Formulation 
Submit by hand on the March Module. 
 
 
Final Presentation of Modelling Project 
June Module. 
 
 
Extensions 
Requests for extensions must be made in writing not less than 7 days before the 
submission date and in accordance with “Requests for Extensions and 
Extenuating Circumstances” on page 85-6 of this manual. 
 
There are no extensions for the final presentation of Personal Quest project. 
Ongoing participation and final presentation of the project is a requisite for 
certification. 
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Meta Model Part 1 
Deep Structure and Surface Structure 

Distortions, Deletions and Generalisations 
 
 

SECONDARY WORDED STRUCTURE 
The words and sentences that we speak -  

these are mere descriptions or symbols of the 
Internal Representation of Experience 

 

      !    "  
 
 

 
 
 

 
 
 
 
 
 
 
 

 
 
 
 
 
The Meta Model seeks to revert this process, 
reclaiming the structure lost in the process of 
distortion, deletion and generalisation in order to 
expand and enrich our cognitive map of inner filtering 
processes. Thus we can reclaim the deeper structure 
of our inner experience, changing it by changing the 
actual construct of perceptions that have created our 
reality.

 

#   

 
DISTORTIONS       DELETIONS         GENERALISATIONS 

 
 
 
 
 

Transformations take place as we translate our inner experience into 
words and sentences in order to present, clarify and develop it. 

$ 
 

PRIMARY  SENSORY STRUCTURE 
The greater sensory internal representation (map of experience) 

that we seek to communicate. 
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Keys to the Meta Model 
 
Two Keys to Understanding the Meta Model 

 
1.  The Meta Model is concerned with the PROCESS of 

distorting/deleting/generalising in our linguistic 
expressions of our internal maps. 

2.  The Meta Model reprocesses by CHUNKING DOWN - 
breaking down language into smaller, more specific pieces 
of information. 

 
Two Keys to the Purpose of the Meta Model 

 
1.  To recover deleted material, to specify generalisations and 

to rectify distortions. 
 

2.  To deconstruct unuseful maps of reality in order to enable 
the building of new, more resourceful maps. 

 
Two Keys to Using the Meta Model 

 
1.  Gain and maintain rapport - the Meta Model challenges 

people’s current reality and neuro-logical state. Respect 
the value and function of their map. If you lose rapport, 
regain it before you proceed. 

 
2.  Work with clear intention in your own mind - only Meta 

Model that which is relevant to the person’s own desired 
outcomes and interests. 

“For words, like Nature, half reveal 
And half conceal the Soul within.” 

 
Tennyson 
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Meta Model Part 2 
Patterns and Challenges 

 
So the Meta Model is a set of linguistic tools and categorisations, (thirteen in 
total), that help us to recognise when a person’s language reveals that a 
distortion, deletion or generalisation has occurred. It then offers us linguistic 
patterns that we can use to restore the communication by recovering the 
deleted material, re-specifying the generalisation or rectifying the distortion. 
 
Robert tells a story of John Grinder and Richard Bandler showing their 
“Structure of Magic” to their mentor, Gregory Bateson. Bateson fed back to 
them that they had used the language of their model to describe their 
model, and that this had created a kind of closed circuit of meaning - that 
the key to understanding the model was hidden within the model.  
 
When we approach the Meta Model, and later the Milton Model, for the first 
time, it is easy to get Bateson’s point. The labels used and the 
categorisations given can seem like a foreign language  - veiling that what 
we are working with are common, every day occurrences of verbal 
communication. 
 
When we compare the Meta Model to other fields of Linguistics and 
Psychotherapy, it can be funnier still. The Cognitive Distortions model of 
Cognitive Therapy and REBT (Beck and Ellis) has almost identical pieces of 
the model but with different labels; suddenly what we thought was a 
generalisation is now being called a distortion - aaaargh! 
 
This all goes to prove one important point. 
It is not the labels of the Meta Model that have power, it is the PROCESS 
and REPROCESSING that it attempts to label that has the power. And 
power that needs to be directed with PURPOSE if we wish it to have useful 
therapeutic impact. 
 
To be a Master of this process you do not need to get the labels right.  
Recognising the process that is occurring, distorting/deleting/generalising, 
and being able to use language in a way that elegantly invites a 
reprocessing is all you need. Some call this skill “LANGUAGING”.  
 
You also need to create and maintain rapport. But by now that should go 
without saying. 
 
Finally, when meta-modelling, you only need to focus on which aspects of 
the client’s map contribute to the problem. If you meta-modelled every 
distortion, deletion, or generalisation that came up you would spend a great 
deal of time picking up on every sentence, ending up with an overwhelming 
amount of detail. There are other processes more suitable than the Meta 
Model of utilising the constructive and helpful parts of the client’s map. The 
Meta Model helps us most when we want to de-construct into component 
pieces of a map. 



Contemporary Psychotherapy in Practice – Revision and Assignments 

© Copyright Pamela Gawler-Wright and BeeLeaf 1999 - 2018 7 

 
 

 
 

 

I know that  
You Believe  

you Understand 
what 

You think  
I said, 
But, 

I am not sure 
You Realise that  
what you heard  

is not  
what I meant 

 
Source Unknown 
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Meta Model 
Language Patterns  

 
DELETIONS 

 
1. Simple Deletions 
Just about everything we say has involved the process of deleting some 
where. We cannot not delete. We have to, in order to communicate at all. 
So, naturally we lose information. That’s not usually a problem until it is – if 
you can fill in what I mean by that. Imagination must fill in the gaps - or lack 
of awareness simulate a void between experience and consciousness of 
that experience. 
Nearly every other language pattern in the Meta Model is also some kind of 
simple deletion. Most of the other language patterns are in some way 
specifying the kind of deletion that has occurred. The key to this is curiosity.  
In challenging deletions, we work to recover information and clarify 
experiences. Seek to know more, not about other things, but more about 
what has just been said. Chunk DOWN. 
 

Examples: 
 
1. “She told me not to.” 
Meta Model Challenges: 
“Who is she?” 
“What exactly did she say to you?” 
 
2. “I hate this” 
Meta Model Challenges: 
“What exactly do you hate?” 
“What are you experiencing as “hate”?” 
 
3. “I am so unsatisfied?” 
Meta Model Challenges: 
“About what?” 
“How would you define satisfied?” 
 
4. “I do support her!” 
Meta Model Challenges: 
“What specific things do you do to support her?” 
“When exactly do you support her?” 
“How do your behaviours support her?” 
“What behaviour is an example of ‘support’?” 
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Meta Model 
Language Patterns  

 
DELETIONS 

 

2. Unspecified Referential Indices 
It’s a silly title, isn’t it? When actually what is meant is very simple.  
We often leave out information about things, nouns, that we talk about so 
that it is not clear which things we are talking about at all. Therefore the 
"index", the pointer or sign to the identity of the specific thing or person 
has been left out. For example: People, them, men, children, Germans, 
tables, plants, a man, a newspaper. The result of this process of deletion 
is often a generalisation. It is the process that we are interested in 
reverting, in order to regain lost specifics, that identify the noun or nouns 
referred to. 

 
Examples: 
 

1. “She's done it” 
Meta Model Challenges: 
“ Who has done it?” 
“What has she done?” 
 
2.“Mobile phones are dangerous” 
Meta Model Challenge: 
“Which mobile phones?" 
"Whose mobile phones?" 
"What kind of mobile phones?" 
"When are mobile phones dangerous?" 
 
3.“Conservatives are racists” 
Meta Model Challenge: 
“Which conservatives?” 
“Who, in particular?” 
"Are you referring to any one specifically?" 
 
4.“People say a leopard can't change its spots” 
Meta Model Challenge: 
“Which people say that?” 
 
5. "They say he's just as bad as ever." 
Meta Model Challenge: 
"Who are they that say that?" 
"Any one in particular say that?" 
"Who is just as bad? The Patient? Or the Psychiatrist?" 
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Meta Model 
Language Patterns  

 

DELETIONS 
 

5. Unspecified Processes - Adjectives 
We may use adjectives as a way of giving a value to something, modifying 
the value of a noun, while actually we are simply projecting an internal 
process (such as a sub-modality filing) onto something outside of us. In this 
case, we need to bring to the surface the person’s projected, or subjective, 
sense of value. 
Examples: 

1. “That’s a crafty move.” 
Meta Model Challenges: 
“What is it about that move that strikes you as crafty?” 
“What move would not be crafty?” 
 
2. “That’s a strange thing to say” 
Meta Model Challenges: 
“What makes it seem strange to you?” 
“What would you expect me to say?” 
 
3. "There's an enormous spider in the bath" 
Meta Model Challenge 
"Exactly how big is this spider?" 

 

4. Unspecified Processes - Adverbs 
Similarly, we can use words to describe processes, verbs, that have 
subjective judgements at their base. 
Examples: 
 

1. “She happily left us all waiting” 
Meta Model Challenges: 
“What suggested to you that she was happy about leaving you 
waiting?” 
“What made you think she was happy about it?” 
 
2. “He is slowly getting the hint ” 
Meta Model Challenges: 
“What suggests that he’s slow?” 
“How much time is that taking?” 
“How, according to you, would he do it if he were doing it quickly?” 
 
3. "That spider is looking at me hungrily" 
Meta Model Challenges 
"How do you know he's looking at you?" 
"What makes you think he's hungry?" 
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Meta Model 
Language Patterns  

 
DELETIONS 

5. Comparative Deletions 
These occur very often in people’s strategies for success or failure, 
because they are a kind of languaging that reveals comparisons, and 
comparing is often an important part of an unconscious TOTE. Have you 
noticed how many TESTS involve the act of comparing? In the comparative 
deletion however, what we are making the comparison with has been 
deleted, so that it is no longer a valid test but a habit of judging. Lots of 
these comparative deletions involve a word ending in “er”, e.g. happier, 
nicer; or “est” such as “best”, “nicest”, or “more” or “less”. To meta model 
the comparative deletion we need to recover the deleted standard, criteria 
or belief. 
 
Examples: 

 
1. “She’s better than my last boss” 
Meta Model Challenges: 
“ In what way is she better?” 
“ What does she do in a better way than your last boss?” 
“ What makes a better boss?” 
 
2. “This is the best way” 
Meta Model Challenge: 
“What demonstrates to you that it is the best way?” 
“Could it not be even better?” 
“What makes other ways not as good?” 

 
3. “I’m just getting worse” 
Meta Model Challenge: 
“What indicates to you that you are worsening?” 
“What aspects of who you are and what you are experiencing are not 
improving?” 
 
 4. “This is far more relevant” 
Meta Model Challenge: 
“More relevant to what?” 
“More relevant than what?” 
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Meta Model 
Language Patterns  

 
GENERALISATIONS 

 
6. Universal Quantifiers 

This is the term used for when we generalise to the degree that we allow no 
exceptions to the rule. We use words like all, always, forever, never, everything, 
everyone, no one, none, totally, absolutely. We need to therefore reclaim the 
exceptions to recover a more accurate languaging. Universal quantifiers are quite 
dangerous because they close down options and choices, and harden beliefs. 

Examples: 
 
1. “I always get it wrong.” 
Meta Model Challenges: 
“Can you tell me about a time when you got it right?” 
“Has there ever been a time when that didn’t happen?” 
“What specific occasion of getting it wrong are we talking about?” 
 
2. “All men are stupid” 
Meta Model Challenges: 
“Have you ever met one who wasn’t?” 
“Has any man a ever done anything clever?” 
 
3. “It never happens” 
Meta Model Challenges: 
“Never?” 
“Remember the last time it did happen?” 
 
4. “Every one treats me like shit” 
Meta Model Challenges: 
“Has there ever been an exception?” 
“When was the last time you weren’t treated like shit?” 
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Meta Model 
Language Patterns  
 

GENERALISATIONS 
 

7. Modal Operators 
 
1. Modal Operators of Necessity 
 
Operational modes of being that imply unavoidable and consequences. 
 
MUST, MUST NOT, HAVE TO, NEED TO, NEED NOT TO,  
NOT NEED TO 
 
To challenge these we need to regain the implied consequences. 

 
Examples:  
 

“I must/must not do this.” 
Meta Model Challenges: 
“What would happen if you did not/did?” 
“Have you ever known some one to not do that and something different 
happened?” 
“Who says?” 
 

 
2. Modal Operators of Possibility 
 
Operational modes of being that define what is possible and realistic. 
 
CAN, CAN NOT, POSSIBLE, IMPOSSIBLE, 
PERHAPS, MAYBE 
 
To challenge these we need to uncover counter examples and possibilities. 
 
Example:  

“That is impossible.” 
Meta Model Challenges: 
“Do you know if it has ever been done by anyone?” 
“Have you ever been able to?” 

 



Contemporary Psychotherapy in Practice – Revision and Assignments 

© Copyright Pamela Gawler-Wright and BeeLeaf 1999 - 2018 14 

3. Modal Operators of Obligation 
 
Operational modes that imply moral consequences (spiritual decline, loss of 
worthiness and love). 
 
SHOULD, SHOULD NOT, OUGHT, OUGHT NOT 
 
To challenge these we need to imply the subjective nature of moral 
injunctions and relocate within contextual specifications. 
 
Example:  

“You shouldn’t do that?” 
Meta Model Challenges: 
“Who says you shouldn’t?” 
“In what circumstances is it the wrong thing to do?” 
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Meta Model 
Language Patterns  
 

GENERALISATIONS 
 
8. Lost Performatives 

We find lost performatives when the person (subject) who performs and action (the 
verb) has mysteriously disappeared from the sentence. This gives the deed power 
as a sort independently existing entity. But wherever there is an action there is a 
performer of the action. When a rule or judgement is stated, there is a rule-maker 
or a judger who has defined the rule or judgement. We can then question the rule 
or attribute it to the map or context faced by the person who made the rule. Yet we 
often state rules without specifying who has declared the rule, or whose map has 
been used to define the rule. This can close down choices and obscure the 
processes of judging and map-making. 
 

 
Examples: 
 
1. “The proposal has been rejected."  
Meta Model Challenges: 
“Who rejected it?” 
 
2. “It’s wrong to upset people” 
Meta Model Challenges: 
“Who says?” 
“Have you ever done something that you knew was right even though it upset 
some one?” 
 
3. “It is said that time is a great healer” 
Meta Model Challenges: 
“Who says?” 
“By what standards of healing are we gauging it as great?” 
 
4. “Decisions get made for the appropriate reasons” 
Meta Model Challenges: 
“Who does the deciding?” 

“Whose reasons?”
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Meta Model 
Language Patterns  

 
DISTORTIONS 

 
9. Nominalisations 

Read the sections on values and nominalisations and you will see what a 
profound affect these pieces of language can have on our experience. 
Nominalisations (abstract nouns) are useful pieces of language and often 
are used to describe values. They can also be used in a way that abstracts 
and makes the problem seem outside of control or definition. 
 
In challenging nominalisations, we work to remove the abstraction of the 
noun (thing) and recover information to clarify the underlying verb (action)- 
which re-empowers as it breaks things down into specific behaviours.  

Examples: 
 
1. “She does not want a reconciliation.” 
Meta Model Challenges: 
“What have you suggested as a way of reconciling?” 
“What have you done in an attempt to reconcile?” 
 
2. “I want some success” 
Meta Model Challenges: 
“At what would you like to succeed?” 
“How have other people succeeded?” 
 
3. “They ignore my communication?” 
Meta Model Challenges: 
“What have you communicated?” 
“How do you communicate?” 
 
4. “I do give her support!” 
Meta Model Challenges: 
“What specific things do you do to support her?” 
“When exactly do you support her?” 
“How do your behaviours support her?” 
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Meta Model 
Language Patterns 

 
DISTORTIONS 

 
10.  Mind-Reading 

This is the term Bandler and Grinder gave to that thing we do when we 
assume knowledge of some one else’s thoughts, beliefs and the intentions 
behind their behaviour. Of course, it would be impossible to not do this and 
sometimes it is a positive thing to do, like sympathetically imagining how 
things might be from another person’s perspective to find a person’s 
positive intention. However, these mind reads can often be a result of the 
filters of a negative state. And what do we do when a part of a person’s 
map is not helping them? Yes, we challenge it with a question that invites 
them to deconstruct that piece of their map. To challenge mind-reading we 
draw the person’s attention to what they are actually receiving through their 
senses and/or to the inner process that they go through to project onto 
someone else their own thoughts. 

 
Examples: 

 
1. “I know you’ll hate this idea.” 

Meta Model Challenges: 
“How do you know?” 
“What do I do to lead you to believe that?” 
 

1. “He thinks all women are stupid” 
Meta Model Challenges: 
“What does he do to suggest that?” 
“How do you know that he believes they are stupid?” 

 
2. “Stop looking at me as if I’m crazy” 

Meta Model Challenges: 
“How exactly does my looking at you suggest that?” 
 

3. “You don’t love me” 
Meta Model Challenges: 
“What specifically lead you to doubt that I love you?” 
“When exactly did my behaviour suggest that?” 
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Meta Model 
Language Patterns  

 
DISTORTIONS 

 
11. Cause and Effect 

We often tie different events together with causation, saying that a specific event 
made another event happen. This is the stimulus/response model of Pavlov and 
his famous dog. Korzybski entreated that we free ourselves from these neuro-
reactions. Helping a person to deconstruct the chain of events that they believe is 
caused by a certain stimulus, helps to reveal the points of choice in the chain that 
would effect the outcome. It makes them free to choose a different response, often 
described as “putting ourselves at cause rather than effect of our lives.” We can do 
this by asking questions that break up or challenge the connection of two events.  
We can also ask for further details about the process of being affected in a certain 
way. This may involve steering attention to what goes on inside of the person that 
leads to their reaction. 
 
Examples: 

1. “He makes me so nervous.” 
Meta Model Challenges: 
“What happens inside you to make the response of nervousness?” 
“What exactly does he do that you to respond to by being nervous?” 
 

2. “I get so upset when she says that” 
Meta Model Challenges: 
“What exactly happens after she says that?” 
 

3. “You make me drink with your constant nagging” 
Meta Model Challenges: 
“How exactly does that work? How does nagging get followed by drinking? 
 

4. “Being underpaid makes me feel worthless” 
Meta Model Challenges: 
“How exactly do you get feelings of being worthless when underpaid?” 
“How are being underpaid and being worthless connected in your mind?” 
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Meta Model 
Language Patterns  

 
DISTORTIONS 

 
12. Complex Equivalence 

 
We often speak and act as if two different phenomena are actually the same thing. 
It is as if we are saying that one thing means or is the same as another thing. This 
can often be present in mind-reading and cause and effect distortions, but we are 
here commenting on a different part of the process. Here we are saying A=B, this 
means that, this is just the same as that. It arises when we have associated one 
thing as always being present when another thing is present. For example, if I 
believe that some one disagreeing with me is the same as/means that they are not 
respectful of me. To challenge a complex equivalent we can ask about the 
process, or ask for counter examples, to break up the association. 

 
Examples: 
1. “He insulted me. He said I was old.” 
Meta Model Challenges: 
“How is commenting on the fact of your age an insult?” 
“How old do you have to be for it to mean that you are insulted?” 
 

2. “I’ve failed you. You expected so much more of me.” 
Meta Model Challenges: 
“How does the fact that I have high expectations of you mean that you have 
failed me?” 
“How is doing differently from what I expected the same as failing me?” 
 

3. “If I’m not challenged in my job. It’s a waste of time.” 
Meta Model Challenges: 
“Have you ever done any worthwhile work that you found easy?” 
“How does being challenged give value to your time?” 
 

4. “I have no qualifications so no one wants to employ me.” 
Meta Model Challenges: 
“Can you think of anyone who has?” 
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 Meta Model 
Language Patterns  

 
DISTORTIONS 

 
13. Presuppositions 

Presuppositions are what we make when we speak as if something is a given. 
We cannot communicate without them. If I say  “I’ll take the car” I am 
presupposing that there is a car, that I can take it and that there is a time in the 
future when I will take it. So we presuppose the existence of the car and the 
future and my ability to take it. If I say “Have you changed yet?” I am 
presupposing that at some point, maybe now or if not in the future, you will 
change. If I say “When you changed, did you choose your blue dress?” I am 
presupposing that you have already dressed, that you have a dress and that it 
is blue, also that you have choice in the matter, so that presupposes that there 
are other options and that you can choose. Presuppositions are often 
expressed very subtly. If you like, a presupposition is a linguistic representation 
of a belief. There are many ways to work with unhelpful presuppositions and 
this is the concern of many “sleight of mouth” patterns. In the Meta Model, we 
can work by seeking counter examples, content reframing (changing the 
presupposed meaning of information), or simply identifying and questioning the 
presupposition. 

Examples: 
 

1. “I’ll have no time after dinner, I’ll be doing the washing up.” 
Meta Model Challenges: 
“Can anyone else do the washing-up?” 
“Does the washing up have to be done after dinner?” 
“How much time will it take us to do the washing up?” 
 
2. “You don’t want a white car. It will show the rust.” 
Meta Model Challenges: 
“What makes you believe I’m getting a rusty car?” 
“Does that mean that if I buy a white car I can be sure that it has no hidden 
rust?” 
 
3. “He can’t understand the course. He’s not English.” 
Meta Model Challenges: 
“Does he require more understanding of the course or do you require more 
understanding of his English?” 
“How is his understanding of the course related to his nationality?” 
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Meta Model Revisited – “Meta Model 3” 
 

LINGUISTIC EXPERIENCE 
 
 
 
 

 
 

 
 

 
 

 
 
 
 
 
 

 
SENSORY EXPERIENCE 

 
 
   META MODEL CHALLENGE REGAINS 

 
 

 
That have been deleted     That has been generalised That have 
          been distorted 

 
 

by CHUNKING DOWN TO SENSORY DATA 
 

SIMPLE DELETIONS   NOMINALISATION   UNIVERSAL QUANTIFIERS 
UNSPECIFIED REFERENTIALS  MIND-READING    MODAL OPERATORS 
UNSPECIFIED PROCESSES  CAUSE-EFFECT    LOST PERFORMATIVES 
(adjectives and adverbs)    COMPLEX EQUIVALENCE 
COMPARATIVE DELETIONS  PRESUPPOSITION 
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Anchoring 



Contemporary Psychotherapy in Practice – Revision and Assignments 

© Copyright Pamela Gawler-Wright and BeeLeaf 1999 - 2018 23 

Anchoring 

We are now going to address directly a major area of Neuro-Linguistic 
Psychotherapy. I say “directly” because we have been working with anchors 
indirectly with nearly everything that we have done so far. Some of you have 
already identified them and called them “triggers” or “buttons”. And the rest of us 
have known what you meant, because the existence of anchors and anchoring is 
so much a part of our experience. So in addressing the subject as the central 
theme of this module we are going to enhance our awareness and understanding 
of the widespread presence of anchors. The real fun though, comes as we refine 
our skillsbase in recognising, utilising, creating and changing anchors - our own 
and other people’s. 
 
So let’s get precise. What exactly is an anchor? The brief answer is: 
 
An ANCHOR is  
a specific stimulus that elicits a specific response. 
 
Or, as the behaviorist psychologists so nimbly put it: 
 
Associations between stimuli in the external 
environment, and responses made by the organism 
(Watson, 1928) 
 
“S-R” for short! 
 
The long answer is that it is a term used for a phenomenon in human behaviour 
that has been observed since the study of human beings began. The observation 
of “S-R Associationism” has enabled entire schools of philosophy and psychology 
to be born. Once born and articulated, this concept eventually dominated the mid-
2oth century map of human psychology. Then these reductionist schools were 
refuted and debated. Inevitably, anchoring was returned to and needs to be 
included in the study of work that we may do on ourselves or with other people.  
 
You already know and understand anchoring from your own experience of it. You 
get that immediate reaction when you see that  person's face - that smell carries 
you back over the years to a specific place and mood - that song was playing 
then and as you hear it you get all of those feelings back again. Obvious, isn't it? 
A lot of our problems are caused by automatic responses to stimuli, over which it 
seems we have no control. Our ability to use anchors constitutes a large part of 
our learning and abilities to achieve tasks like drive a car, get dressed, do our job.  
 
It can be helpful to know a little bit about the background of study that has followed 
anchoring, as it has influenced its use in NLPt. I know that many of you like the 
stories that accompany the development of a new subject. 
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In the West, our story of anchoring starts with a man called John Locke, who was 
born in 1632. John Locke was a philosopher and he shared with several 
philosophers of his time a model that is known as EMPIRICISM. This is the 
argument that all knowledge is obtained through the senses - and in our 
exploration of modalities we have seen/said/felt how important empirical reality 
(sensory perception of the world we live in) is to the formation of the building 
blocks for perceiving and thinking. Indeed we cannot experience anything without 
some form of "sensing" going on. The empiricists argued that we could only 
observe the external stimulus received by an organism (person or animal) and the 
behavioural response that it elicited. Everything else, such as internal thought 
processes, emotional experience, et cetera, were unimportant they argued. This 
approach was later reflected in the approach of Behaviorist Psychologists who 
argued that observing behaviour in response to stimulus was all that was needed 
or possible in a complete understanding of human development. So you could rule 
out genetics, biology, sociology, innate resources and choice. Even today, you 
may hear some hypnotherapists declare: “Everything is Anchoring”. And indeed, 
as we look into the subject, it is easy to see how they arrived at this - even if we 
reject the limits that this reductionist fundamentalism imposes on our experiences 
as human beings and our possibilities for interventions. 
 
Locke extended his investigations into empiricism and developed the idea of 
Associationism. He argued that we build up chains of associations as we 
develop and learn, eventually responding to episodes and situations as a whole 
through the apparatus of our association chaining, a set of associations linked 
together in order. And there is a lot to support this view of the human being. This 
model influences much of our current conceptual heritage. Influences include 
Gestalt Psychology as well as the development of “classical conditioning”, the 
most famous example of which is Pavlov’s observation of his dogs’ conditioned 
response to the arrival of his assistant who brought them food. Watson and Pavlov 
argued that associations were formed simply because two stimuli happened 
together and the repetition and frequency of these contingencies.  B.F. Skinner 
(works 1938-72) introduced a further development called “operant conditioning”, 
demonstrating that behaviour could be shaped through the use of positive reward 
for desired behaviours and, less successfully, using negative consequences to 
respond to unwanted behaviours. 
 
The S - R concept has had a huge influence on many aspects of our view of the 
human psyche, yet has also received much criticism. Largely this has been due to 
the reductionist attitude of attributing everything to one phenomenon to the 
exclusion of all else. Further, Watson in particular was regarded as highly ethically 
suspect in the conducting of many of his experiments. Many cannot accept the 
pure S - R model on the grounds that it eliminates choice and any innate skills or 
attributes, such as the tendency and utilisation of language in linguistic patterns 
and grammatical forms (Chomsky).  
 
Bandler and Grinder, writing in 1979, said that “kinesthetic responses that people 
have to auditory and visual stimuli” and changing them were about 90% of what 
they did. (They also said that information gathering was 90% of what they did, so 
we can take this as artful hyperbole rather than literal statistics). The development 
of NLPt, embracing the higher logical levels of our experience, has introduced and 
uncovered many other levels and phenomenon, thus reducing that percentage. 
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Equally our ways of using anchoring have refined and expanded. One famous 
practitioner, Tony Robbins, uses behaviorist principles of getting leverage through 
pleasure, pain and anchoring almost to the exclusion of anything else. He calls his 
work Neuro Semantic Conditioning. 
 
And here we come full circle to the distinctions offered to us by Korzybski, of 
acting from neuro-semantic reaction (unconscious anchors) or neuro-semantic 
responses (consciousness and choice).  
 
I think the common sense perception, that systemic NLP and NLPt embraces, is 
that we are both and have control over both phenomenon, when we know how to 
drive our own minds. Using the technology to drive and re-engineer our mind and 
our responses, requires an understanding and mastery of our own anchoring 
processes, to both break unwanted anchors, utilise our existing, useful anchors 
and create new, desirable anchors. There are many areas of controversy and 
difference of map and opinion in the NLP community, however it is universally 
accepted in the practice of Neuro-Linguistic Therapy that the sensitive, creative 
and ethical use of anchoring is a must-have skill if we are to achieve our goal 
of increasing choice in our lives. 
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Turning Stimuli into Anchors 
 
As we have explored in the development of our sensory awareness, we 
experience stimuli in all the senses, in a variety of ways. There are variations 
within the modalities, below is a reminder: 

V  - visual 
Ve - visual external, seeing things through eyes 
Vi - visual internal, seeing things in mind’s eye 
Vc - visula constructed 
Vr - visual remembered 
 
A - auditory 
At - auditory tonal, sounds, music 
Ad - auditory digital, words 
Ac - auditory constructed 
Ar auditory remembered 
 
K - kinesthetic, bodily sensations 
Ki - kinesthetic internal, feelings inside the body 
Ke - kinesthetic external, tactile feelings of things outside the body 
Km - kinesthetic meta, emotions 
Kv - kinesthetic visceral, in the main organs of the body, “heart felt”, 
“brain crunching”, “gut feelings” 
 
O - Olfactory, smell 
G - Gustatory, taste 

 
Any modality can be experienced internally (denoted as ‘i’ ), that is generated 
from within us through imagination, physiological response or recall, or 
experienced externally (denoted as ‘e’ ), generated by our environment. 
Internally experience can be constructed (denoted as 'c' ) or remembered or 
recalled (denoted as 'r' ). 
 
Any piece of sensory stimulus may become an anchor, that is we can have an 
anchor in any modality and their variations.  
 
Pavlov identified that if a stimulus was REPEATED in connection to a 'specific 
significant' then it would eventually become a trigger for a response normally 
generated by that specific significant (bell ➔ salivate). Work conducted by Watson, 
on the creation of phobia, showed that emotional INTENSITY of experience 
reduced the number of REPETITIONS required to create an anchor, sometimes 
observing one-off experiences becoming enduring conditioning. We can often 
observe this when working with people with Post Traumatic Stress Disorder. 
Skinner demonstrated in his use of operant conditioning that anchors were 
reinforced by repeated rewards or forfeits, so MOTIVATION, towards or away 
from, seems to have some bearing on whether or not something becomes an 
anchor.  
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Four Keys to Anchoring 
 
We have explored, in previous modules, State Management and working towards 
Outcomes, how we can anchor positive states within ourselves so that a small 
piece of the experience can be recalled and bring with it the whole experience. We 
are now going to become even more sophisticated in our anchoring processes. 
 
We can create anchors for ourselves and we can also create anchors in other 
people. In fact, people cannot help but anchor their experience of us in some way, 
so we may as well be mindful of what they anchor to us, to our gestures, our voice, 
our touch.  
 
Whether or not we succeed in making something become an anchor depends on 
particular variables. We call these the Four Keys to Anchoring. 
 
O.K. So….. I lied. The fact is that different schools of NLP define the four keys of 
anchoring differently. I want you to get the most options on offer, so can you 
consider the following as cornerstones to an interestingly shaped building?! 
 
1. UNIQUENESS 
It is important that the stimulus that we wish to use as an anchor is unique to our 
purposes. For example, a handshake is considered not to be unique enough to 
create a clean anchor as we may experience a handshake in many different 
contexts and it will be associated to many different kinds of state. A word, in and of 
itself, is not a good anchor unless it is delivered in a particular tone that is only 
used when using the word as an anchor. 
 
2.  PRECISELY REPLICABLE 
The anchor needs to be easily repeated, exactly as it was when the association 
was formed. So, if anchoring something through a touch on the body, it is 
important that part of the body can be touched again, easily and in a socially 
acceptable manner! 
 
3. INTENSITY 
A strong state is required to associate it to a specific anchor. That is, the internal 
experience needs to be one which is emotional, vivid, big, strong et cetera. To 
enhance the intensity of the experience we need to use our state accessing skills - 
asking sensory specific questions and using sub-modalities to further intensify. In 
previous modules, some of you instinctively began to “stack” anchors, that is to 
find several experiences to connect with a stimulus to make the effect of the 
stimulus more powerful. 
3a. PURITY 
Purity in anchoring means that there are no competing experiences going on 
which will de-intensify or obscure the experience. So any internal dialogue that 
goes on needs to be such that enhances the experience, not distracts from it. 
Sometimes people select a past experience that has beliefs and expectations 
attached to it, so that it can be useful to inquire a little about the appropriateness of 
the feeling in the context in which it was experienced. For example, a client of 
mine once chose a state of “trust”. It was a time when she believed her husband’s 
fidelity - but she later discovered his on-going affairs. As a state of trust it was a 
little lacking in the purity! As soon as she fired the anchor, all the accompanying 
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rage and hurt at the subsequent betrayal came flooding out. Further, if using 
internally generated anchors, such as internal V or Ad as an anchor, we need to 
be very precise about the sub-modalities. For example, hearing the voice of the 
therapist rather than being given space to internally generate the anchor in one's 
own voice, can reduce the effectiveness of the anchor. 
 
4. ASSOCIATED 
To some this is an aspect of INTENSITY, but to others it is so important that it 
stands as a key in itself. Remember that to truly access a state, as opposed to just 
telling you about it from a distance, the person needs to be associated to the 
experience. You may recall how some people can become associated through the 
use of sensory specific questions, others through an evocative metaphor. Kelly’s 
First Law is useful here - if you don’t know what is appropriate, ask the client! 
 
5.  TIMING 
When a state is re-accessed, it will have a peak of intensity and then begin to 
weaken as other thoughts and states are experienced in a natural continuum. It is 
important that we anchor, that is, apply the stimulus to which we wish to associate 
the state, when the state is at peak intensity. We therefore need to use our 
observation skills to notice as the person is entering the state, and when it is 
receding. When making auditory or visual anchors this usually means anchoring 
just as the person begins the outward breath. When making kinesthetic anchors, 
we apply gentle pressure as the state is observed to develop, intensifying the 
pressure of the touch as we observe the state intensifying. As soon as we observe 
the state weaken or change we quickly release the touch. 
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Keys to Anchoring 
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If You Want to be Good at Using Anchors… 
 

Anchoring is an easily understood concept. It is however a practical skill and it 
takes practice to master its application. Due to its great power and apparent 
simplicity, it takes experience to be able to utilise anchoring appropriately and to 
its full range, in ourselves and in assisting others. 
 
How do you get to Carnegie Hall?  
 
Practice is, in fact, anchoring in action - repeating steps in an informed way 
until they become natural and elegant - conditioned. The more you practise 
anchoring, the more anchored you will be to the steps that make you good at 
it. 
 
In this module, we will explore using KINESTHETIC anchors by using touch, 
SPATIAL anchors by using marked areas of the floor, VISUAL anchors by using 
gesture, AUDITORY anchors by using voice tone, and CHAINING anchors by 
repeating a series of anchors in order until they become an automatic series of 
responses. 
 
Anchoring, or "conditioning" as it is called in the wider psychological community, 
raises questions about autonomy. From Goebels to Saatchi, anchoring has been 
used to lead groups of people into passive compliance, and there are now (not 
enough) pieces of legislation limiting the use of some subliminal anchoring 
techniques. That doesn't matter, because anchors work as well, if not better, when 
they are blatant. The business practices of NLP have gained a bad reputation in 
many areas of the market place because anchoring has often been applied to an 
over-simplified model of human management. Control through conditioning and 
overuse of anchoring is flawed management strategy and leads to a demoralised 
and inefficient workforce.  
 
The purpose of using anchoring in NLPt is to increase choice, not to dictate 
an individual's response. 
 
There are limits to what can be achieved through anchoring. We have responses 
of autonomy, choice making and individuation that are just as strong as any S-R 
response, so if you are out to control people - forget it.  
I have watched so many practitioners of NLP step out into the world with this 
intention, consciously or unconsciously, and their attempts to create anchors have 
blown up in their face.  
 
It is said by some that there are Four Steps to Anchoring. Others say that there 
are really Five Steps. ….I think you know what is coming next.  
 
Is that because of an anchor - or something other than a conditioned response? 
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The Four/Five Steps to Anchoring 
 
1.  RAPPORT 
I believe it is very noticeable when certain trainers leave this step out. When 
anchoring, we are likely to anchor the strongest state at the time - I have had the 
experience of a practitioner merely anchoring on me my extreme tension when 
working with him! Further, the process of anchoring (user-friendly classical 
conditioning as Bandler and Grinder referred to it) brings up questions of choice, 
autonomy and control. People are good at protecting themselves. They can sense 
if you are not acting as a facilitator of their desires but questing for your own (very 
common in selling, management, child raising and many forms of therapy). Your 
client is more than capable of creating competing internal representations to nullify 
the effects of your anchoring. All anchoring of another person involves entering 
into that other person’s domain of authority - trespassers will be inactivated. 
 
2.  SET THE FRAME 
This involves gaining an understanding of the person’s outcomes, but also 
explaining the process to them. This is particularly important if we are using 
kinesthetic anchors as sometimes gaining permission to use touch is vital to the 
maintenance of rapport. Of course, there are times when we are anchoring 
covertly, using an auditory or visual stimulus, but if we engage the person in a 
conscious understanding and acceptance of the internal processes of their neuro-
logical system, then they are better equipped to align to changes on all levels. And 
here is something to consider in all your interventions - if the client has an 
understanding of what you are attempting to do and how, then they are able 
to fill in the gaps that you miss or rectify any mistakes you might make. 
Generally, the more you rely on your client’s own expertise and involvement 
in the process, the more success you will have as a therapist. 
 
3.  ELICIT THE DESIRED STATE 
So you remember the skills of state elicitation that you have been mastering. By 
now these may have become unconscious competence so just to re-mind you of 
your conscious competence, we are utilising our skills in: 

i.  changing physiology and internal representations 
ii.  recalling a time when the desired state was experienced and associating 

to it 
iii. asking sensory specific questions 
iv. enhancing the state through use of sub-modalities 
v.  noting accessing (existing anchors!) cues such as eye scan patterns, 

metaphors, physiological changes 
vi. observation and calibration 
 

4.  APPLY ANCHOR 
At the peak of the experience of the desired state, introduce the precise stimulus 
of the anchor. As the state starts to wane, remove anchor. 
 
 

Continued……… 
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5.  BREAK STATE 
Take a little time to get the person out of the state that they have just accessed. 
Talk about something else, orient them to a different time, change linguistic 
modality. Ask them their phone number backwards. 
 
6.  TEST ANCHOR 
“Fire the anchor!”. This just means, reapply the stimulus and test the response that 
it elicits in the person. Do you need to stack more experiences onto the same 
anchor? Is there a different stimulus that is more effective in eliciting the desired 
response? Or is this a satisfactory response to use in an intervention? Future pace 
it into the desired context to see if it is appropriate for your purposes. 
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How to Anchor 
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The Vocabulary of Anchoring 
 

STACKING  
Anchoring several responses to one stimulus. 
 
For example: 
 
Eliciting several experiences of the same state to potentiate (make stronger) the 
anchor.  
Elicit Confident State 1, anchor with Stimulus 
Elicit Confident State 2, anchor with same stimulus etc. 
Result more powerful anchor 
 
Or 
Eliciting several different states and anchoring the to the same stimulus in order to 
create a powerful multiple anchor. 
Elicit Confident State, anchor to stimulus, 
Elicit Peaceful State, anchor to same stimulus 
Elicit Alert State, anchor to same stimulus 
Result Multiple anchor 
 

CHAINING 
Creating a chain of anchors which are then anchored together through repetition in 
order so that firing the first anchor leads to an experience of the last anchor. 
An example of this is "The Dancing Score".  
The SWISH pattern is a two-piece anchor chain. 
 

COLLAPSING 
Integrating two states, such as problem state and resource state, by firing them at 
the same time, therefore bringing them into each other's presence. The rationale is 
that if the resource state is present at the same time as the problem they will 
synthesise and redefine as something new. thus new resourceful behaviours to 
deal with the problem stimulus will emerge. 
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An Eye on the Outcome 
 
The “attitude” that Bandler cited as fundamental to what is NLP, includes a 
solution focused mentality. Many in the Neuro-Linguistic Programming field would 
say that the first step to any intervention is the WELL-FORMED OUTCOME. In 
other words, the course of the intervention is defined by and steered towards an 
identified goal.  
 
Becoming able to imagine a desired future can be a powerful change in itself, 
often heralding the dawning of hope. A clear sense of outcome can change 
thinking patterns and start to generate the state dependent resources that were 
just waiting to be called upon. So, as a first base, working towards a well-formed 
outcome, and being informed by this, is a pretty exciting experience for the client, 
and a clarifying one for the therapist. This may be true of every role of service to 
another, be it in business, education, health or political negotiation. And what a 
difference from taking a case history! - the common approach to the first session 
of therapy or counselling. There is plenty of time for that to unfold, as is relevant, 
as the issues around the desired outcome are addressed. 
 
Even more important about being "outcome oriented" is that in so doing we are 
inviting the client and ourselves to generate internal representations of what they 
do want rather - than re-running the internal representations (programmes) of past 
difficulties. 
 
That seems clear and simple, doesn’t it? Neuro-Linguistic Psychotherapy is often 
contrasted to traditions such as psychoanalysis or Rogerian counselling for being 
directed towards a desired outcome, (the outcome being defined by the client 
rather than the model). This is in contrast to the striving for causal roots in the 
past that psychodynamic approaches make their pivotal focus. In NLPt we are 
concerned with the past in terms of the relationship that we currently have to past 
events, and to how our actions now can be changed from old patterns to create a 
better present and future.  
 
Experience has taught me that many people come to therapy or coaching in a 
state where they are unable to define a desired outcome, or even to contemplate 
its existence. Obviously, when people are in a negative state and thinking in 
unresourceful ways it may not be possible for them to formulate an outcome 
without some other simple interventions first. There may be a few necessary steps 
on the way to creating a well-formed outcome, such as state change, meta-
modelling and, of course, the establishment and maintenance of rapport. Allowing 
things to unfold with care, gentleness and without judgement was as characteristic 
of Perls, Satir and Erickson as their “magical” change work. As with all things in 
this field of work, I would advocate a flexible, respectful approach built on rapport 
and careful attention to calibrating your partner’s state, remembering that before 
you can lead some one to a new place, it is vital to pace where they currently are.  
 
There is a huge difference between a well-formed outcome and a wish list or a set 
of goals. Well-formedness conditions present the change from present state to 
desired state in a way that the unconscious mind finds compelling and possible. 
The conditions include reality checks (being constantly open to feedback through 
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our senses and being able to assess these measurements of direction and 
progress) and recruitment of resources.  
 
The well-formed outcome may on occasion be an internal state, but usually it is 
perceived as manifest, tangible things, even if only to measure that internal state. 
Working with outcomes essentially involves the logical level of environment, as we 
are taking ideas and connecting their impact to the world around us. However to 
really be the masters of our experience with reality, and our impact on and control 
of our environment, we involve ourselves at all logical levels. 
 
Well-formedness places outcomes in chronological time. This is very 
important. The difference between ideas (internal reality) and manifestation 
(formulation in the external world) is that manifest things exist in time and space. 
So we need to address how we work with time, both internally and externally. How 
we need awareness and skill to measure, code and respond to time in our 
internal world and to manage, plan, and execute within time in our external 
world if we are to turn our dreams into reality. A vital skill to achieving goals is the 
ability to chunk down the goal into manageable pieces, and thus chunk down 
time into committed blocks to enable steps in the process to be accomplished. The 
fact that outcomes unfold over chronological time also invites the process of re-
vision, responding openly to results as feedback so that unexpected obstacles 
are embraced as further opportunities to learn about the process of actualising our 
outcome. 
 
It has been said that a goal is a dream with a deadline. For many, the pop 
metaphysics and “prosperity classes” of the 80’s and early 90’s, were a lasting put-
off to that kind of motto, and although they are catchy, there does seem to be 
something missing. When we re-visit the original teachings, teachers and models 
upon which outcome oriented techniques were based, we discover that in first 
place of importance is the ability to harmonise with all that is around and available 
to us NOW, within us and with out us. Some people of the NLP world are aware of 
this, Joseph O'Conner, for example, recently wrote of the "myth" of the well-formed 
outcome. He was referring to the static nature of some outcome techniques and 
returning to the age old wisdom that achieving outcomes is a process of 
becoming, a dynamic journey that matters more than the destination. If we live in a 
"I'll-be-happy-when-I-get-such-and-such-an-outcome" world we will lose the ability 
to enjoy the now - which wise people will tell you is all we really have. 
 
In this module we shall be combining the go-getting, motivating strategies of NLP, 
with the releasing, accepting disciplines of spiritual teaching, and which were part 
of the “nut” that Erickson felt had been left out of the “shell” of NLP. I feel an 
inclusion of these more yielding and accepting resources is a more genuine 
presentation of how people really do get things done, magnetise, and create their 
reality. As we have discovered, reality is not just about what we do but also about 
the state that we are in.  
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What is “Well-Formedness”? 
Stated in the Positive 
The mind cannot process “not” except by first processing whatever the “not” is 
referring to.  
For example, for the next 15 seconds I want you to not think about food. 
See? It’s not because you are obsessed with food that that is impossible to do. It is 
because your mind had to think about food in order to identify what it was not to 
think about. 
So “I want to not worry” is not an outcome because in order to process that we 
must think about worry, which gives our unconscious mind the message to worry.  
Sometimes we have to work quite hard with people to get them to state their 
outcome in the positive. Questions that help are “If you didn’t worry, what would 
take its place?”, “When you don’t worry what would be going on in your mind?” 
An outcome stated in the positive would be “I want to have peace of mind.” 
 
Stated in Sensory Language 
As you know by now, your internal reality and the majority of your brain is not run 
by digital language, but by pieces of sensory information. Translate this outcome 
into what it would look like, feel like, sound like to actually have achieved the goal. 
So “Peace of mind” might become “a feeling around my head of space, a picture of 
a still pond, a voice telling me ‘all is well’, the sound of a babbling brook.” 
Work with sub-modalities to strengthen the emotional power of these 
representations. Can you imagine actually being in the state of the goal being 
achieved, getting right inside your body? This may be possible to varying degrees. 
Work with a sense of moving forward into the right time in the future. As you 
associate, this future becomes “now”. 
 
Under own control 
The outcome must be initiated and maintained by the individual or the group who 
desire the outcome. If we need to control others, or change them, to define or 
create the outcome we cannot succeed and will corrupt ours and others' ecology. 
 
Preserves Positives 
The present situation has come about because it has served some purpose until 
now. The outcome needs to be created in such a way that it preserves the positive 
aspects of the conditions that it will replace. 
 
Measured and Contextualised 
How much of the goal do you want? Do you want to be so peaceful that you are in 
a coma and unaffected by anything? Do you want to be in this state all the time? 
Measure how much of the goal you want and in what places and times and 
contexts in your life. Does the degree vary from place to place, time to time. Take 
your outcome into different contexts and check out what is right. How does it affect 
other situations in your life? 
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Chunking – Directing Thought 

via the “chunks” of Thinking 
 

Chunking is the transportation of awareness through the pieces that make up thinking.  
It is like the capillary motion of liquid through cells in a plant, transporting the vital sap up, 
down and around the system, using nothing but surface tension to traverse the confines of 
the cell walls and defy gravity. This natural phenomenon is imperative to the growth and 
survival of the plant. Similarly, the ability to move our awareness through chunking is what 
makes it possible for us to direct our thought below, through, around and above the chunks 
of static concepts and allow new intelligence to bloom. 
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Directions of Thought 
 
Inductive Thinking 
Inductive thinking is thinking which widens scope of attention, taking in a greater 
amount of information by grouping things together through similarity and 
connection. In my model of the mind, we could refer to this as accessing Wider 
Mind. In Ericksonian Hypnosis we could refer to this as induction, that is, the 
entering of an altered state that encompasses a wider range of awareness and 
thinking processes. The language of The Milton Model is often language that is 
inductive in that to process the words our minds must widen their scope of access. 
It is a process of “chunking up”. It is a function of whole brain thinking. 
Using peripheral vision stimulates the processes of inductive thinking. 
To elicit inductive thinking ask questions like: 
“What is important about that?” 
“What in general?” 
“What is that an example of?” 
 
Deductive Thinking 
Deductive thinking is thinking that narrows the scope of attention, focusing on 
more specific information by defining through differentiating and separating out. In 
my model of mind we could refer to this as Pinpoint Awareness. In Philosophy we 
could refer to this as deduction, that is, the closing of general possibility into 
particular conclusion through the concentration and sequencing of particular 
premises and thinking processes. The language of The Meta Model is often 
language that is deductive in that our minds must narrow their scope in order to 
answer the questions generated by the model.  
It is a process of “chunking down”. It is predominantly a function of the left 
hemisphere of the brain. Using foveal vision stimulates the processes of 
deductive thinking. 
To elicit deductive thinking ask questions like: 
“What in particular about that?” 
“What specifically?” 
“What is an example of that?” 
 
Abductive Thinking 
Abductive thinking is thinking that finds patterns, taking concepts into different 
contexts. In my model of mind it is the journeying of Pinpoint Awareness, carrying 
a particular concept through the greater territory of Wider Mind.  Gregory Bateson, 
Albert Einstein, Mark Twain and many people of innovative genius recognised that 
they owed much of their success to thinking abductively. The languaging of 
metaphor is often that of abductive thinking.  
It is a process of “chunking to the side”. It is predominantly a function of the right 
hemisphere of the brain, in communication with the limbic system. 
Using comparative vision stimulates the processes of abductive thinking. 
To elicit abductive thinking, ask questions like? 
“What else is like that?”,   
“How/With what does that compare?” 
“What is another example of that?” 
“What else could happen?” 
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Chunking 
 

Chunking UP = INDUCTIVE Thinking 
Taking a thought, a CHUNK of thinking/conceptualising and 
placing it in a wider, more general grouping or set of similar 
chunks of thought/concept. 
 
Chunking DOWN = DEDUCTIVE Thinking 
Taking a thought, a CHUNK of thinking/conceptualising and taking out of it a smaller, more 
specific chunk of the thought/concept. 
 
Chunking SIDEWAYS = ABDUCTIVE Thinking 
Taking a thought, a CHUNK of thinking/conceptualising and 
finding other, similarly specific and general chunks of 
information that share qualities with the first chunk and 
could be different examples within the same group or set. 
       ENERGY     

     !          UP 
     MOVEMENT     
     !          UP 
 
  TRANSPORT            STARTING CHUNK 

 
"   #          DOWN 

PUBLIC  PRIVATE      
 "      #        DOWN 
MOTORISED   SELF-PROPELLING  
" $  #  " $  $  #    DOWN 
VAN%  CAR &MOPED     WALK  %    JOG &SKATE &SKI      SIDEWAYS 

            "   #          DOWN 
       TOYOTA %  FORD &  MERCEDES &  SKODA      SIDEWAYS 
         $          DOWN 

     FOCUS %  CAPRI &  CORTINA        SIDEWAYS 
"  

ENGINE   
$  
PISTON          DOWN 
$  
SHANK  
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Exercise: Creating a Chunking Chart 
 
 

1. Explorer thinks of a situation where they feel stuck, it could be something like selling the car or 
finding an internet server or a new place to live or a new job. Choose something that requires 
more imaginative solutions from those you have tried. Find the theme word like "Selling" or 
"Internet" or "Accommodation" or "Employment". 
 

2. Guide and Explorer sit together and, starting with the key word, create a chunking chart, through 
the Guide asking chunking questions and Explorer arranging the one word answers in the 
shape of a chart. 
 
Language for Guide: 
 
To chunk UP 
“What is important about that?” 
“What in general?” 
"What theme is that under?" 
“What is that an example of?” 
 
To chunk DOWN 
“What in particular about that?” 
“What specifically?” 
“What is an example of that?” 
 
To chunk TO THE SIDE 
“What else is like that?” "Give me another example"  
“How/With what does that compare?” 
“What is another example of that?”,  
“What else could happen?” 
 

3. When you have a fairly detailed chunking chart, discuss what comes up for the Explorer. What 
was it like to change perspective on the issue? Was there a direction that was harder to chunk 
in? What direction was the most useful? 
 

4. Swap around and repeat. 
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Milton's Language 
 

1. Utilisation –  
“That’s right”, "Yes, and…",  
Possibly some of the most useful all time phrases, that can help you especially when a 
listener has said something totally unexpected. This phrase can be used to pace 
people’s input to the communication, while keeping your flow and honouring their 
involvement. This is especially useful when working with large groups of young children 
who cannot possibly keep themselves from commenting with highly imaginative 
abductions – and who would want them to? 
 

2. Tag Question 
Placing a question after a statement. Experience for yourself what this does. You have 
done that sometimes, haven’t you? Voice tone is extremely important. Inflection needs 
to go down in an assuring way rather than up in an interrogative way. 
e.g. Isn’t it? Have you? You know? Won’t you? 
Couldn’t you? Aren’t we? Doesn’t it?  
 

3. Pacing of current experience and leading into doing something new 
“Just as you are sitting here listening to me, so the girl was listening to the diving 
instructor. You are breathing, aren’t you?. And as you take a deep breath you 
can understand what I am referring to, can’t you? You have been doing it 
naturally all your life."  
"And the words of the diving instructor were reminding her of the many things 
that she could do naturally, and that helped her to relax and take in the words. 
She started to picture what it would be like under the water, feeling the delicate 
movement of the tiny fish in the water.” 
 

4. Presenting choice over an inevitable conclusion 
(" therapeutic double bind" as opposed to "controlling double bind") 
"When you get better, will you return to your former job or look for something new?" 
"Would you like to make yourself comfortable in that chair or do you prefer the couch?" 
“He didn’t know whether the telephone call would come while he was working or 
playing. So while he waited, he worked and played as usual.” 
"When I notice students getting this they do it by using their internal visual, kinesthetic 
or auditory experience." 
 

5. Activating Question 
(Bandler and Grinder called this a "conversational postulate") 
A question that seems to require just a yes or know answer yet which invites the 
unconscious mind to do something in response. 
e.g.      “Can you imagine that?” 

"Would you like to consider what it will be like to experience that? 
Would you like to just sit there and relax? 
Can you remember the last time you saw some one do that? 
Are you ready for another way of doing things? 
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6. Phonological Marking 
Erickson would mark out words that he wanted the unconscious mind to take in. Time 
these words on your listeners’ outbreath. They will be breathing in time with you anyway 
after you have got their attention and they are following your story. Speak these words 
as you would to a beloved pet, as you are creating a bond with the emotional, 
mammalian brain that responds more to sensory impressions than words, making voice 
tone the crucial carrier of meaning. 
“It is good to know that you have come for more confidence in using hypnotic 
language. Because to do so implies that you believe that these skills will help you to 
achieve just that, in this room, right now.” Notice the rhythm of these sentences paces 
the rhythm of breath in and out. 
 
7.         Extended Quotes 
This takes attention away from the speaker and steps through a series of 
displacements, inviting a move away from the conscious mind and opening the 
unconscious to take over and receive the information deeply. 
“When I was doing my trainer’s training Robert Dilts said to me that Milton once said to 
him, as the course came to an end, “Your will love using extended quotes””.  
 
8. Embedded Suggestion through presupposition of success 
This is created by voice tone and location to mark out certain parts of the sentence. You 
can please the conscious mind's need for narrative logic by lodging these inside 
quotations. 
“It is fascinating to consider the possibilities that such speed of thought makes 
possible” 
“Many people do not realise that it is easy to communicate with the unconscious 
mind.” 
“The man turned, looked me in the eye (looking them in the eye) and said “Whatever 
you are thinking now it is a thought that will take you closer to your dream” 
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The T.O.T.E. Model 
 

We have talked briefly of the T.O.T.E. model and how it is a natural process that we can 
consciously apply to all change making, to guide, simplify and assess our success. For 
the record, here is an expansion of our discoveries with some wider background. 
 
The T.O.T.E. unit was first offered as a basic unit of behavior (Miller, 1960) as an 
alternative to the mechanistic S - R (anchoring) unit first offered by Watson in 1913. 
Having been hugely influential and widely accepted, the S - R concept did not explain 
how we are able to do many things, particularly that of finding and adapting patterns.  
 
Nicky Hayes gives one of the most succinct descriptions of the T.O.T.E. in “Foundations 
of Psychology”: 
 
 

The first T is for ‘test’. This first step is testing for a fit between the desired state and 
the actual one. 
 

We then initiate some kind of O, an ‘operation’, which is designed to bring the 
existing state closer to what is wanted. 
 

We then test again, the second T, to see if we have got a fit, and if not this becomes a 
test to inform more operations. 
 

When an operation is successful or appropriate we can ‘exit’, E. This is an important 
step, because it frees the system to engage in the next step of existence, the next 
T.O.T.E. 
 
The T.O.T.E. is a behaviour cycle and, argued Miller, a self-correcting one that was 
much more appropriate when observing the complexity of the human being. Our on-
going performance of tasks is a series of T.O.T.E.s, with little t.o.t.e.s nested inside 
bigger T.O.T.E.S. 

BIG T.O.T.E. 
 

←              g o i n g   s h o p p i n g         →  
←write list→←go to shop→←find and collect goods→←take to checkout→←pack→←return home→←put away→ 

 
little t.o.t.e.s. 
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 Here Comes the Science 
Remember this. It’s another way of expressing what you have looked at in the editing of 
experience through distorting, deleting and generalising, keeping only a few things in 
our pinpoint awareness while our greater mind takes care of the rest. 

 
7 (+ or - 2) chunks 
CONSCIOUS AWARENESS 

 
UNCONSCIOUS AWARENESS 

Test - Operate - Test - Exit 
 
Following the reduction of all human behaviour into the S-R response (Skinner, Watson, 
Pavlov), the groundbreaking paper of 1956 by Miller introduced the TOTE model, which 
pays more extensive attention to the complexities of human choices. Because, Miller 
asserted, the conscious mind can only hold between 5-9, usually 7, pieces of 
information at any given time, the running of TOTEs needs to be given over to the 
unconscious mind. As we learn something new and the steps in the TOTE become 
more familiar, it drops down into unconsciousness, which makes it easier to operate, 
but more difficult to track down and change if it is not getting us the result that we want. 
Miller asserted that consciousness is “an emergent property of neural system activity.” 
Representations reach consciousness when they reach a certain level of intensity, or 
when we finally get the “wake up call”. 
 
All internal behaviour, it is argued, (remembering, motivation, learning, communicating, 
choosing,) is made up of systematically ordered sequences of internal sensory 
representations, whether conscious or unconscious. So the patterns of thinking, 
deciding and operating on our environment occur as chains of associations (anchors, S-
R) and testing and operating processes (TOTES). NLP takes the exploration a couple of 
levels closer by zooming in on how those TOTES are made of elements of internally 
generated sensory data, internal representation (IR) and the qualities of those 
representations (sub-modalities). A further layer of sophistication is to track down the 
way that these pieces of information are sequenced and structured -the syntax that 
holds these components as programmed unconscious patterns.  
 
In NLP we use the label of STRATEGIES to refer to these patterns of thinking, 
behaving, deciding, learning, loving, responding. We use all of the RS notation to get an 
accurate reading of the sequence and structure of the chains of internal 
representations. 
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NLP Pattern - Eliciting Strategies 
Robert Dilts, 1976 

 
1. Establish a positive rapport and a presupposition for the person’s 

resourcefulness and ability to succeed.  
“I’d like to learn from you about your way of achieving x because you 
seem to get good results.”  
“There are times in your life when you succeed at things/ are really good 
at things, so is it OK to assume that you have within you the necessary 
abilities to achieve this little thing, if we find out how you achieve some 
of those other bigger things that you do so well?"  
"Can you remember a time when you did succeed at something similar 
to this?” 

 
2. Get the person to access the state of the strategy. Enable them to 

associate fully into the place and time, the physiology and internal 
representations that they have when they run the strategy. 

 
3. Intensify the state by asking about the finer details of their sensory 

awareness in this state, where they are looking, the size of their area of 
focus, the colours, sounds feelings, internal dialogue. 

 
4. Explore the precise steps by using “How?” questions. Be very sensitive 

to gestures, predicates of speech and eyescan patterns. If you detect an 
eye accessing cue, point it out to them, get them to repeat the eye 
position and identify the internal representation that may be there. 

 
5. Remain alert and attentive, using all your observation skills (third 

position, meta position while pacing physiology). NLP jargon calls this 
“uptime”. The client might start to go very internal, “downtime”, as they 
are exploring normally unconscious processes. It is your job to keep 
focused and bring your observations to attention and inquire more and 
more strategically. 

 
6. Exaggerate and repeat the strategy.  This will enable more of the internal 

representations to surface and especially those that are occurring in the 
person’s least used, or most unconscious, strategy. 

 
7. Keep focussed on the process, not the content. We are interested in the 

formal structures that get or can be repeated in different contexts and 
situations. Content can obscure and complicate the procedure. 

 
8. Use shorthand notation to arrive at a clear and simple breakdown of the 

sequence and structure.  
 
9. Reduce the strategy to the minimum number of required steps. 
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Strategy Elicitation Questions 
 
The art of eliciting strategies comes with practice and the fundamental quality of 
respectful curiosity. We need to question cleanly, that is not to create any internal 
representations by asking leading questions in a specific modality, and to be very 
careful about the presuppositions contained in these questions. For example, asking 
“What do you see when you……?” could trigger a picture that was not there in the 
original strategy. Whereas “How do you know that it is time to…..?” is more likely to lead 
the person into their authentic modality. Here are some guidelines. 
 
Trigger Questions 

 
“How do you know that it is time to do ……..? 
 (deciding, planning, cleaning) 
What lets you know that you are ready to…….? 
In what circumstances do you………? 

 
Operation Questions 

 
“What do you do first?” 
“What is the beginning of….?” 
“How do you know that you are doing…..?” 
“What do you do when you are not sure about beginning?” 
 
“What are the next steps?” 
“How do you continue to the next step?” 
 

Test Questions 
 

“How do you know that you are ready to continue?” 
“How do you know that you have satisfied your criteria?” 
“Do you make any comparisons?” 
 

Re-Operating/Exiting Questions 
 

”How do you know that you have finished?” 
“What lets you know that you have not completed satisfactorily?” 
“How do you know that the process is over?” 
“When do you know that it is time to do something else?” 
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Modality Distinctions Revisited 
 
V  - visual 
Ve - visual external, seeing things through eyes 
Vi - visual internal, seeing things in mind’s eye 
 
A - auditory, Ai - auditory internal, Ae - auditory external 
At - auditory tonal, sounds, music, Ad - auditory digital, words 
 
K - kinesthetic, bodily sensations 
Ki , - kinaesthetic internal, feelings inside the body,  
+ or - , - evaluating through comparison 
Ke - kinaesthetic external, tactile feelings outside the body 
Km - kinaesthetic meta, emotions 
Kv - Kinaesthetic visceral, in the main organs of the body, “heart felt”, “brain 
ache”, “gut feelings” 
Ko - Kinaesthetic operation, a motor action 
 
O - Olfactory, smell, G - Gustatory, taste 
 
/ - Synesthesia, e.g. V/K - picture accompanying feeling 
 
 

Eyescan Patterns (typically) 
 

V construct        V remembered 
 
 
 
A construct        A remembered 
 
 
 
 
 
K Internal        A internal dialogue 
(feelings and sensations) 
 
 

This is how it looks with the person looking at you so 
←this is their right   and   this is their left→ 



Contemporary  Psychotherapy in Practice – Revision and Assignments 

© Copyright Pamela Gawler-Wright and BeeLeaf 1999 – 2018 

  49 
  

Examples of Strategies and their Notation 
 
A successful strategy for getting out of bed 
“I get out of bed in the morning by asking myself "What is the day doing?". I start to 
visualise the things that I can look forward to. 
When the pips on Radio 4 mark the hour, I remember the feeling of my feet in my 
slippers and swing my legs out of bed and watch that my feet are in the bathroom by 
the time the hourly radio news has finished.” 
 

AId ➜  VCVCVC ➜  AE ➜  KIR ➜  KE ➜  VR ➜  VEAE
 

 
TEST  ➜                               OPERATIONS                                    ➜ TEST 
 
A strategy for getting motivated and completing the job 
 
“I look at the job that needs doing and then I get a picture in my mind’s eye of the job 
completed. This makes me feel relieved and confident. I then ask myself “What’s the 
next step?” After each step I stop to look at the result and let myself feel good about the 
achievement. I then say “What now?” The feeling gets stronger and stronger with each 
step I complete. When I have finished, I compare it with my original picture of the job 
being complete and make any adjustments necessary. When I am satisfied, I call the 
customer and tell them that the job is done and tell them about anything unusual or 
tricky and how the problems were solved. While I’m doing that I have pictures of the job 
as I did it.” 
 
VE/VC/KM ➜AId ➜KO ➜VE/KM➜  KO ➜VE/VC➜KO➜AEd/VR 
        looping and increasing intensity 
TEST          ➜                   OPERATIONS            ➜TEST➜OPERATE➜EXIT 

 
When we search for patterns and loops, this could be simplified to  
 

V/K ➜ A ➜ K  ➜  A/V  
Looping    Exit 

 
 
The Good Spelling Strategy 
Hear the sound of the word. Internalise a remembered or constructed picture. 
Check if it feels right. Spell the word out loud or write it down. 
 

AE ➜VR/C ➜KI+ or - ➜AE or KE
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Interrupting Strategies 
 
Sometimes, we have a relentless strategy that prevents new possibilities from 
developing. In order to communicate with some one who is in the middle of a negative 
strategy, or to make any change possible, we may need to interrupt the strategy that 
they are running. We often do this intuitively. We might say “Earth to Fred. Do you read 
me, Fred?” The change in language is interrupting the seemingly normal conversation. 
When people are in an anxious or self-destructive strategy we may feel an instinctive 
draw to "snap them out of it". Of course, all interruption requires a mis-match so being 
able to regain rapport after such an intervention is essential. Just as the SWISH pattern 
interrupts unwanted anchoring processes, interrupting strategies, or "pattern interrupt", 
disconnects unwanted chains of anchors. Other ways to interrupt unuseful or 
compulsive strategies are: 
 
1.  Give them an information overload, such as a very loud noise, or a strong positive 

feeling, like revealing to a child an interesting animal when they are having a tantrum. 
 
2.  Change the representation system. If the child has their hands over their eyes you 

might say  “Look at this puppy.” When some one is talking incessantly in your face, 
you could say, “Can you smell caramel?” This may be much more effective than 
trying to interrupt an incessant talker (who is in Ad) with “Can you hear what I'm 
trying to tell you?” because they will still be in Ad processing. 

 
3.  Stop or block accessing cues, for example, turning them away from looking at the 

visual stimulus, waving arms in the air to interrupt internal anchors, shouting “STOP”, 
putting a line through our internal image of the trigger, deliberately moving eyescan 
patterns to a different domain or pattern. 

 
4.  Change physiology. We can’t keep the same strategy running without maintaining 

the state and physiology of that strategy. 
 
5.  Spin out the strategy. Name the recognised components and take them to their 

logical components. “So now you can tell yourself “I’ve failed” and that will give you a 
bad feeling, so that you can see all the times in the past when you have felt similarly 
and start to feel really bad, because that’s how you’ll get yourself really prepared to 
fail again, isn’t it?" 

 
6.  Scramble the strategy. A pattern of numbering the components of the strategy's 

syntax, and then repeating the components in a different order from how they 
normally occur. By losing their order the components lose their anchoring to each 
other and their logic. 
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Using Effective Strategies Effectively 
 
So there are three elements that make up strategies. 
 
Internal Representations - represented in sensory  modalities and  
sub-modalities. 
 
Syntax - sequence and structure of those internal representations. 
 
Physiology - posture, breathing and eyescan patterns. 
 
And there are many ways to work with them. 
 
 
To ELICIT strategies, using observation of speech predicates, eye-scan patterns 
and elegant questioning, to “wake up” to and recognise the pieces of the strategy 
that we are running. 
 
To UTILISE successful strategies that we already have, that are applied in one 
context and could be mapped over to another context, or that were successful at 
one time in our life, but which we have not made into an unconscious, automatic 
pattern. 
 
To MODEL strategies, by eliciting successful strategies of ourselves or others 
and applying them in chosen contexts. 
 
To TAILOR strategies, by designing well-formed TOTEs, using effective modality 
sequences, or by making alterations to existing strategies. Tailoring elegant 
Strategies involves simplifying them down to only those elements that have 
causal importance, i.e. are necessary to the outcome. 
 
To INTERUPT strategies that are being unconsciously repeated with undesirable 
outcomes. The SWISH pattern can be an example of this. 
 
To INSTALL strategies, as newly acquired sub-conscious TOTES, through a 
sequence of steps, rehearsal and anchoring. 
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NLP Pattern - A Decision-Making Strategy  
Robert Dilts  

 
1. Identify an area in which you need to make a decision. Explore your 

desired Outcome, so you know the results you would like and have 
criteria against which to test your options. 

 
2. Visually access one possibility (Vc). See one possible decision and the 

results of it. Use eye-scanning to access this - traditionally, upwards to 
your right. 

 
3. Associate into the feelings (K) of the option. Step into the option as if it 

were actually happening. Notice the feelings that come with this option. 
Is there any other information that comes at this point? 

 
4. Invite comment (Ad) about the situation. Become aware of the thoughts 

and beliefs connected to this option. Sometimes people become aware 
of questions that are not answered by the option which can help to 
influence the next option (only when you get to it, keep the various 
options separate for now ). 

 
5. Step out of that option and find another option to explore. Go through 

steps 2-4 with each option that can be explored. Keep the options 
separate if possible, but if two or more options begin to blend helpfully 
into a new option then explore that. Keep the modality distinctions 
distinct. 

 
6. Now find a meta position from which to select the best option. Prioritise 

the criteria that are important in this decision and select which option 
most fills the criteria. See and compare the options (Vr/c). You may want 
to merge some options, in which case repeat steps 2-4 on them.  

 
7. Future pace this option. Imagine moving out into the future with this 

option. Go to the time in the future when you will know the results of the 
decision. 

 
8. Ecology check. Do you have to take into account any objections that 

come from within about this choice? Will you lose anything by taking 
this choice?  

 
9. Troubleshoot. If there are objections that you cannot feel comfortable 

with then creatively apply other patterns to find solutions, get more 
information, summon resources, whatever is needed to make this option 
possible and desirable. After all, as soon as you take any positive action 
you are starting to take control of your decision-making. You can always 
revise as you go along, and if you need to can stagger the course of 
action into several decision points. 

 

Vc&K&Ad&Vc/r  
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The Decision-Making Strategy 
 
This pattern is the result of good, old fashioned modelling. Modelling works on the 
premise that a good strategy that brings successful results for one person can be 
modelled by another to gain equally successful results. 
 
Being able to make our own decisions, and having a way to make decisions well is 
tantamount to be adult, steering our life in the direction we wish and responding to 
unexpected events. In psychotherapy many people are in dilemmas because of poor 
decisions that they have made. Many people come because their life is controlled by 
indecision, forcing them to take action only when they have reached a crisis. Others 
leave their decisions to other people around them, creating co-dependence, control and 
resentment. Being unable to make decisions damages the health of our relationships as 
our self-sufficiency is compromised. Many people in co-dependent relationships or who 
fall into addictive patterns lack a healthy decision-making strategy.  
 
One of the key skills in successful management and leadership is to help people make 
their own decisions, rather than just to give orders. This can be hard for "natural 
leaders" because it is often their decisiveness that got them to a position of authority. 
However, the new paradigms of leadership rest on the encouragement of people's 
involvement in decision-making. Then workers and team members can take 
responsibility for their actions, work to their own strengths and strategies, and thus add 
creatively to the sum of wisdom and expertise in the team. 
 
Before you use "The Good Decision-making Strategy Pattern" on some one, I 
would recommend you first establish whether the person already has their own 
good strategy, by eliciting a time they made a good decision. Then simply map 
this, their own successful strategy, over to the context in which they need it. 

Eyescan Patterns of the Decision-making 
Strategy (typically) 

 
  1. Vc      4. Vc/r 

 
 

   
 
 

  2. K           3. Ad 
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The Decision Making Strategy is a simple VKA loop. By using all three rep.systems it 
helps us access all information. It also uses a "meta-frame", helping us to take a step 
back or up in order to consider several things at once. 
 
Like the Spelling Strategy, the Decision-Making Strategy employs the resources of 
Visual thinking as a way to compare and access information, and Kinesthetic thinking to 
judge when something is right. 
 
People who visualise easily and have good access to their kinesthetic resources may 
not need any eyescan intervention to help them through these strategies. However if 
you or the person you are guiding has difficulty accessing these modalities, guiding their 
eyescan positioning is useful. Often people become bad at making decisions precisely 
because they use their Ad or Ki functions to try to compare options. This can lead to 
stress and confusion as conflicting voices or feelings compete. Comparing visually 
helps us to step out and enjoy clear and distinct differences and similarities in the way 
that Vi is so good at. 



Contemporary  Psychotherapy in Practice – Revision and Assignments 

© Copyright Pamela Gawler-Wright and BeeLeaf 1999 – 2018 

  55 
  

The Sign of a Good Strategy 
 

 
 
Uses at least two of the main modalities, VAK. 
 
 
Follows a TOTE. It satisfies the demands of the 
first test and it EXITS when completed. 
 
 
It is economised to the minimum of steps 
required to achieve the outcome. 
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Submission Instructions 
Applies to all written assignments for the BeeLeaf Intermediate Training 

An important part of acquiring academic success is the ability to second position and 
show courtesy to the marker. It will make your marker’s life a great deal easier, so that 
they may best serve you with their time in useful ways such as offering in-depth 
feedback, rather than counting words or trying to work out spellings and ungrammatical 
sentences. 
 
In academic work, you there are marks for following these protocols (where else do you 
get paid just for showing good manners?). If you choose not to follow them it is likely 
that you will lose marks that could lower your grade and in the worst cases a piece 
cannot be accepted for marking. 
 
So it’s a no-brainer that if you think you are not good at essays, pick up these simple 
marks. It will get you going in a positive and resourceful state to be pacing the person 
you are communicating to. 
 
The instructions below must be followed and are non-negotiable. 
1. Submit with assignment a completed Submission Form as the top page (coloured 

sheet in this manual) 
 
2. Submit two copies of the assignment which must both comply with the further 

instructions below 
 
3. Use white A4 paper (so not coloured, card or outsized). 
 
4. Number the pages and attach the sheets in order, using a staple or a paper clip.  
 
5. Do not put essay in a folder. This makes it very difficult to post scripts to the marker. 

Folders submitted with the essay will not be returned. Place in a clear plastic wallet if 
you wish. 

 
6. Write the essay question on the first page. Answer short questions in full sentences 

that make the question explicit. This will also assist you to keep true to the question 
as you write. 

 
7. Leave a margin of not less than 2 cm on both sides and top and bottom of the page 

as your marker will need sufficient space to give you valuable notes. 
 
8. Use a clear font (such as Arial size 12 or Times New Roman size 14) and use 

double- line spacing. (Hand written scripts are not accepted). Elements such as 
drawings, diagrams or notation of strategies may be created by hand, however must 
be legible, clearly labelled and their relevance to the text made explicit. 

 
9. Use your Student Identifier Number, rather than your name to identify your essay to 

insure anonymity for the marker. 
 
10. Put a word count at the end of an essay. 
 
11. Put References under the essay as a listed block, not as footnotes. See Harvard 

Referencing System. 
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12. Any request for an extension must be made in writing at least 7 days before the 
submission deadline and in accordance with “Requests for Coursework Extensions 
and Extenuating Circumstances” overleaf. 

Requests for Coursework Extensions 
and Extenuating Circumstances 

(with effect from 1st September 2009) 
  
1. Requests for extensions to assignment deadlines due to extenuating circumstances 
should be submitted at least one week before the submission deadline and will normally 
be granted for a maximum of seven days.  
  
2. In exceptional circumstances the student may be granted another agreed submission 
date, usually 6 weeks after the submission date or for the submission date of the next 
time the course is run. This will be at the discretion of BeeLeaf and may be subject to a 
late marking fee of £50.  
  
3. The request for an extension should be sent to care@beeleaf.com outlining the 
extenuating circumstance. BeeLeaf may request  a submission of work-to-date and 
other proof, such as doctor’s note, to support the student’s claim of extenuating 
circumstance.  
  
4. An Extenuating Circumstance is a major circumstance which is either Unforeseeable 
or Unpreventable and which prevents you from completing an assessment.   
  
5. Minor circumstances, or circumstances that are foreseeable or preventable, will not 
be accepted. Examples of circumstances that will not be accepted are as follows:  
  
a. Oversleeping;  
b. Minor ailments such as coughs, colds;  
c. Financial problems;  
d. Holidays;  
e. House Move;  
f. Handing in problems;  
g. Traffic problems;  
h. Minor domestic problems;  
i. Personal computer problems, including failure to back up work;  
j. Poor time management;  
k. Legal problems;  
l. Minor accidents or injuries;  
m. Misreading of the examination/assessment timetable;  
n. Public transport delays (of less than one hour).  
  
6. The list above is not exhaustive, and the Academic Board have the right to refuse an  
application if they consider the circumstance to be minor, preventable or foreseeable.  
  
7. If you have a chronic ongoing condition or disability that is going to permanently 
affect your ability to meet assessment deadlines, then you should discuss this with 
BeeLeaf so that an agreed Student Support Plan can be written which may incorporate 
extra time to complete assessments.'  
  
8. The Academic Board will consider the request and inform the student of the decision 
within 7 days of the request being made.  
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9. BeeLeaf will not accept retrospective requests for extensions.   
  
10. If you do not send a request for an extension due to extenuating circumstances, or 
you fail to meet the extension deadline, any course work received after the submission 
or extension date will be graded as F (Fail). You may then, at the discretion of the 
Academic Board, be given the option to repeat the module of training and submit the 
coursework at a later date agreed by BeeLeaf. Additional fees will be charged for repeat 
of training, to be confirmed at the time of this offer being made.  
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Written Assignment 1 - Revision Process 
Questions 

 
These questions are designed to help you get the maximum out of your learning on the 
Intermediate training and also to maximise your previous study. True mastery is doing 
the basics well and having a delight in returning again and again to the building blocks 
of an art form. NLP Masters will usually learn something new every time they return to 
the NLP basics and this is at the heart of innovation, flexibility and ecology. 
 
Please hand in your completed responses to the following process questions on 
the December Module. 
 
Meta Modelling 
 
1.  The meta model challenges Deletions, Distortions and Generalisations.  
Which three categories of sensory data are regained when each of these processes is 
challenged? 
 
2. Write down four examples of a nominalisation and a meta model challenging 
question to each. 
 
For example: 
  “We have had a breakdown in communication” 
How are you communicating now that is different from when you communicate well? 
What events have you experienced as a breaking down of communication? 
 
  “I just want respect” 
What do you regard to be indication that people are respecting you? 
How do you behave around people you respect? 
 
3. Take an example of a linguistic modal operator (as defined by Bandler and Grinder’s 
meta model) that you said or heard some one else say. What different effects have you 
experienced, or could you, by changing the modal operator of this statement? 
 
4. What are the presuppositions present in the following? 
 
He hasn’t yet come to terms with his results, so imminent improvement is not expected. 
 
Anchoring 
 
5. How are cause-and-effect and complex equivalence connected to the subject of 
anchoring?. 
 
6. Give three examples of stimulus-response processes. 
 
7. Explain the five keys to anchoring and how they affect the likelihood of a conditioned 
response. 
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8. How is anchoring an integral aspect of strategies? 
 
Chunking 
 
9. How is chunking an integral part of understanding and using the meta model? 
 
10. How is chunking an integral part of understanding and using the Milton model? 
 
11. How is chunking an integral part of understanding and utilising metaphors? 
 
12. Create a Therapeutic Chunking Chart. Identify a challenge that you are currently 
facing and give it a specific label such as “Accommodation” or “Finance” or “Essay 
writing”. It does not have to be a big thing and keeping the description at a middling 
chunk level will help you to get the most from this exercise. 
 
Write the label in the middle of a piece of paper. Now begin to ask yourself chunking 
questions that take you down, up and sideways to this issue, writing down the answers 
as you go by placing them in position around the original issue according to their 
chunking relation, (See the diagram on page 39) until you get a new, fuller map of the 
issue. 
 
13. How has chunking around this issue affected your thinking? 

What opportunities and new insights does your Chunking Chart offer you?  
 
Milton Model 
 
14. Utilising Milton Model language, write a brief hypnotic induction (about 200 -400 
words) for yourself attending to the challenge you explored in question 12, and utilising 
what you have learned from the chunking exercise, using the information that you have 
gleaned through your Chunking Chart. 
 
TOTEs and Strategies 
 
15. Read through the following description of a person’s strategy for getting up in the 
morning. Identify language that signifies sensory operations (V, A, Ad, K, O, G) and 
whether these are internal (i. ) or external (e.). Which are not given as sensory specifics 
(N/S)? Which are remembered (r, ) and which are constructed (c, )? 
 
 
The alarm sounds.  I turn it off.  I snuggle up inside the  

duvet knowing I have another 15 minutes.  I feel nice and comfy and 

lazy. Firstly I start to stretch my arms and legs – like a cat – to bring 
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my body back to an awakened state.  Then, I start to assess the weather 

for my morning walk.  I am aware of how light or dark it is without opening 

my eyes.  I compare this to what I was expecting  

(clouds/clear skies) from the weather forecast.  Then I listen for rain 

– is it beating against the window or is it slowly dripping  

from the leak in the gutter or – if I listen very carefully, I can hear the 

traffic on the nearby main road where the tyres of the buses and  

lorries make a different sound if the road is wet.  And I compare this 

with what I was expecting.  I imagine walking along the coast and and what 

I might see.  All the time I am feeling comfy and warm.  Then I hear the 

coffee machine start to grind the coffee beans.  This is a harsher noise 

than the alarm on the phone and I react by becoming more awake.  But I 

snuggle up for even when the grinding sound finishes, saying to myself “it 

is not time to get up”.  My mind wanders depending on what I have 

assessed of the weather in comparison to the forecast. I imagine what I 

should wear and how different clothes will feel in the weather. Should I 

make sure not to get too warm, or is it more important to stay dry? Then 

there is the slight whiff of freshly brewed coffee.  I begin to stir a bit more.  

“Not yet”. Then, suddenly the smell of the coffee increases – that is 

tempting – now I push off the duvet and – slowly – and  

stretching again – get out of bed.  My next act, is to pull back the 

curtain, and see what the weather actually looks like.   
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16. Now annotate (make marks on) this description, using abbreviated notation of the 
sensory operations in each piece of the strategy. (See pages 47 and 48). 
e.g. 
  Ve    Adi    K 
I look at my watch and say “It will only take five minutes!” and I feel lighter in my chest. 
 
17. Identify and label in this long strategy the stages of at least 3 TOTEs (First Test, 
Operation, Second Tests and Further Operations/Tests and Exit). 
 
18. Identify any loops (repeating sequences of sensory activity) and condense this long 
strategy down into a more simplified, adoptable strategy. 
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Marking Criteria for Written Assignments 

General 
 
 
 
 
Attendance to 
Question, Presentation 
and Structure 
 
 
 
Content Knowledge, 
Selection and 
Coverage 
 
 
 
Understanding and 
Critical Analysis 
 
 
 
Synthesis and 
Originality 
 

 
Closely attended to the implicit and 
explicit key requirements of the essay 
question as a spring board for original, 
well presented thought. Structure made 
complex argument clear and compelling. 
Harvard Referencing System used 
consistently. 
 
A full range of sources used that were 
relevant and supported argument. A 
concise and clear presentation of 
information that was accurate and used 
to build connected discourse. 
 
Authoritative, full understanding of all 
issues. Analysis generates models that 
cater for incomplete or contradictory 
areas and is able to conceptualise in 
ways that apply theory to clinical context. 
 
Generates original hypotheses and 
shows links to connected themes and 
disciplines of thought. Originality in types 
of description, pattern finding and 
comparison. Offers clinically useful 
examples and demonstrates an inventive 
approach to therapeutic application.

 
 
 
 
Merit 60 – 69%

General 
 
 
 
 
Attendance to 
Question, Presentation 
and Structure 
 
 
Content Knowledge, 
Selection and 
Coverage 
 
Understanding and 

Argument is explicit and attends to the 
main themes of the question.  
Referencing system is adequate for the 
most part. 
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Critical Analysis 
 
 
 
 
Synthesis and 
Originality 
 

Has observed presentation protocols and 
demonstrates coherent use of language. 
 
Key tests used effectively to present 
complex work and concepts. 

Good understanding of main issues. 
Utilises models appropriately for greater 
clarity of thought and argument. Can 
conceptualise in ways that have 
relevance and offer illumination to 
clinical/and or personal experience or 
possibilities. 
 
Ideas presented in an original and lively 
way, making own links and connections. 
Use of theory to enhance understanding 
of experience.

 
 
 
 
 
Pass 50 – 59%

General 
 
 
 
 
 
 
 
 
Attendance to 
Question, Presentation 
and Structure 
 
 
 
Content Knowledge, 
Selection and 
Coverage 
 
 
 
Understanding and 
Critical Analysis 
 
 
 
 
Synthesis and 
Originality 
 

 
Attends to most of the key themes of the 
question. Presentation adequate with 
some referencing or protocol deficits. 
Structure requires some improvement to 
properly enhance ideas and potentially 
exciting arguments.  
 
 
Sound knowledge of most of the primary 
and secondary sources. Use of 
references mostly relevant with some 
tangents requiring a better connection to 
the main argument or themes. 
 
Understanding generally sound with no 
serious inaccuracies. Some analysis 
demonstrated that could be offered in a 
more fluent or relevant way. Using 
examples would enhance demonstration 
of critical understanding. 
 
Some good ideas presented with 
enthusiasm. Showing connections of 
these ideas to clinical or personal 
experience would enhance a theoretical 
synthesis.
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Improvements 
Required to Achieve 
Pass 
 35 - 50 % 
 
Not Possible to Pass 
 0 – 34 %

Indications: lack of understanding and 
focus. Patchy argument. Presentational 
weaknesses. 
Some knowledge but weak grasp of the 
relevant issues. Question not attended to 
appropriately. 
Shows respect of submission protocols. 
 
 
 

The point of the assignment has been 
missed. 
Too brief, excessively long or in a state of 
serious incompletion. 
Fundamental mistakes or 
misunderstandings. 
Presentation does not demonstrate 
respect of submission protocols.
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Resources for Writing Assignments 
 

These resources will be of help if you require greater confidence or experience in 
academic writing.  
 
If you have until now only written in subjects such as Arts and Humanities or Pure 
Sciences, then writing for Social Sciences and, specifically for Psychotherapy can be 
seen as striking a balance between personal reflection, interpretation and objective 
analysis. 
 
A useful book is: 
“They Say, I Say; The Moves that Matter in Academic Writing” 
by Gerald Graff and Cathy Birkenstein, published by Norton. 
Numerous second hand copies are available on Amazon. 
 
Online tutorials are available at youtube. 
Here are some that may be helpful but you’ll find many others. 
 
How to start writing an essay 
http://www.youtube.com/watch?v=jQwNmEdQugI&feature=related 
 
Essay writing - writing an introduction 
http://www.youtube.com/watch?v=bgCujqVW-8E&feature=related 
 
How to Write an Effective Essay: The Introduction 
http://www.youtube.com/watch?v=IN6IOSMviS4&feature=related 
 
How to Write an Effective Essay 
http://www.youtube.com/watch?v=nWqMQ26Gqi4&feature=fvwrel 
 
How to Summarize 
http://www.youtube.com/watch?v=jLdvEFtUuMM&feature=relmfu 
 
How to Write a Good Argumentative Essay: Logical Structure 
http://www.youtube.com/watch?v=tAmgEa1B1vI 
 
What is a "STRONG" argument? 
http://www.youtube.com/watch?v=LXMAR63TVDI&feature=relmfu 
 
How to write a good essay 
http://www.youtube.com/watch?v=liyFKUFCQno&feature=related 
 
Be aware that these are generic guidelines and need to be adapted to the specific 
essay question.  
Also the idea that argument is only for the point of winning and showing other 
arguments to be wrong is an old, patriarchal model. Instead post-modern argument is to 
show strengths and limits in different positions. In writing on psychotherapy we must 
also show the integration and balance between first position (personal reflection) and 
third position (objective analysis). 
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Writing Essays 
to a Postgraduate Standard 
Or How to be a Swot without being a Saddo 

 
1. Read the Question – Please note this is an example essay question, not the 

written assignment for this course. 
You might be surprised how often people miss out this first step and how an active 
reading of the question can immediately clarify the material and put the task into 
perspective. 
EXAMPLE QUESTION (Not the question for your assignment on this course) 
Write a 2000 - 3000-word book review, with the focus being on presenting and 
critiquing the map presented in the book’s content, by using the SCORE model. 
 
You can choose to write about one of the following: 
 
“The New Peoplemaking” 
Virginia Satir 
 
“Gestalt Therapy; The Attitude and Practice of an Atheoretical Experientialism” 
Claudio Naranjo 
 
  

i. Take a highlighter pen and mark the action words (verbs). These are the 
words that tell you what you have to do with the material. So in 
Assignment 1, you are asked to "write", “present”, “critique”, “use”. 

 
ii. If you really like your multi-colour pens choose another colour, or find 

another way to mark very clearly the specifics words (nouns that refer to 
specific aspects that you need to address in your essay). So in 
Assignment 1 this refers to the actual pieces that need to present, critique 
and use, such as “review”, “focus”, “map presented”, “book’s content”, 
“SCORE model”. 

 
iii. Highlight, maybe in a different colour, topic words (labels that refer to 

subject matter), as in Assignment 1 there are the obvious labels of 
"Symptoms, Causes, Outcomes, Reseouces, Ecology", which will provide 
specific fields that your essay must address, and subfields such as" 
patterns, applications, insights, processes ", "limitations", “potential”. Also 
in this category are the specific book titles and authors that the essay asks 
you to address. 

 
 
Your essay question should now not only look quite a bit prettier, but also go through 
various phases of looking clear, confusing, clear, complex, simple. That’s good! That’s 
your right brain working with a piece of linear information and finding pattern and shape 
to the whole piece. It is also editing material and pattern-finding for you. It’s best to 
spend at least half an hour on this process, maybe even before you start reading the 
required material, and again at least 24 hours before you actually start writing your 
essay. Let your unconscious do its work. 
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2. Actively Read the Material 
Before you wade into reading the book, take a few moments to acquaint your whole 
brain with it. You want to be able to dip in and find things when you want to, don’t you?  
 

i. Hold the book in your hands, assess its physical weight. Look at the 
colours and shapes on the front cover, the back cover. What key words 
are where on the book’s jacket? Where are the names of the authors 
printed (this will help you remember them)? Flip a thumb across the entire 
number of pages, looking in a defocussed way at the pages as they whizz 
past. Get a feel for the page thickness, a familiarity with the frame of the 
margins and size of print. Smell the book. Notice any creases or marks on 
your copy. Get to know it as an object. 

 
ii. Now read the credits and the author’s biogs. Who are these people? 

When did they live? What is their background? How are they 
different/similar to you? What is important to them? What can they teach 
you? What experience have they had which you can learn about but don’t 
have to go through - because they bothered to write it down for you? 
Make their acquaintance in your imagination as real people. What would 
their voice sound like? Are they alive or dead? If they are alive, what might 
they be doing now? How long since they wrote the book? If they were to 
rewrite it today how might they want to improve on it? (This is a better 
frame from which to be analytically critical than getting into a negative 
state about what you think is wrong or outdated in the book). 

 
iii. Look through the contents pages and get a sense of the chapter sizes. 

How many there are? What themes are covered? Which are most 
important to you and the essay question? Become familiar with the way 
the book is divided up, sub-headings, Parts, diagrams, tables.  

 
iv. Nobody says you have to read a book from the front to the back. Flip 

through the pages a little more slowly. What words begin to stand out? Let 
the book begin to draw you in. When you are ready, decide when and how 
you are going to begin your linear reading of the words, sentences, 
paragraphs, chapters. 

 
v. Now you’ve got a colour code going from your analysis of the question, 

use your highlighter pens (or a pencil if you are a bibliophile purest) to link 
information to how it may help you answer the essay question. Do this as 
you read the book.  

 
vi. Every night before you go to bed, ritualistically put your books to bed, 

even if you haven’t touched them all day. Hold them, flick through them, 
put them under your bed or somewhere safe. This way you are activating 
your unconscious mind to work for you while you sleep. (it’s true, in 1992 I 
modelled distinction students who seemed to do no work but got 
ridiculously high exam scores and this was something they all had in 
common). Find your own idiosyncratic way of doing this. 
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3. Hold on to those Ideas 
Remember, an essay is just a tiny sample of the learning you experience through the 
process of reading and writing about a particular subject. Keep a notebook handy and 
when you come across important pieces of information, such as summaries, key 
arguments, contrasting themes or controversies, write them down. When a thought or 
argument for your essay comes to mind, write it down. When you come across an 
example in everyday life of the theory or principle of what you are studying, make a note 
of it. You may get lots of ideas, connections that may never be relevant to the blooming 
essay but which, none-the-less, you may want to record for your own purposes later. 
 

i. Jot down key thoughts and ideas that come to you while reading, which 
are relevant to your essay question. 

 
ii. Jot down key thoughts and ideas that come to you while reading, which 

are not relevant to your essay question, but which you might want to use 
later in your own thoughts and work. 

 
iii. Mark and track quotes from the material that you can refer to in your 

essay and use to back up your arguments. 
 

iv. Make a note of questions that come to mind for you. Things that perhaps 
are left unexplained or which seem incomplete and unsatisfactory to you, 
just as much as the ideas which seem clear and good.  

 
v. Hold conversations with people when you can explain what you’ve been 

studying, what you like about the ideas, what you don’t like. See if you can 
answer their questions about the subject matter. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
SCORE 
Model 

“The New Peoplemaking” 
Virginia Satir 
OR 
“Gestalt Therapy; The Attitude and 
Practice of an Atheoretical 
Experientialism” 
Claudio Naranjo 
 

 PRESENT CRITIQUE 

SYMPTOMS 
CAUSES 

OUTCOMES 

RESOURCES 

ECOLOGY 

LIMITATION
S APPLICATIONS 

OTHER 
BENEFITS 

Historical 
Context, 

Author’s Background 

Readership 
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4. Writing your Essay 
It is more usual to experience that you have too much to say rather than not enough to 
fill your word count. Therefore, it is important to leave time for writing, editing and 
rewriting what you have written to get your ideas into succinct and clear prose. Writers 
call that "hard-boiling your prose". It’s best to get a sense of the essay’s shape again 
before you write. Here are some things you might like to try out and adapt for yourself. 
 

i. Return to the essay question and re-read and re-shape it if necessary. 
Divide the essay into parts or "fields".  

 
ii. Make a mind map (a spatial diagram) of its elements and jot down bullet 

points of your key areas to cover in each field of the map. 
 

iii. Write a paragraph for each "field". You need at least one field for each 
action word in the essay title, plus sub-fields within them to cover the topic 
words and sub-field within those to cover specific words.  
(See Fig. 1 on the following page). 

 
iv. Make a 100 word (or so) summary of what you want to say. You can use 

this later to help you create your concluding paragraph. 
 
v. Write a paragraph or two to cover each sub-field. Each key point or 

argument needs a reference, such as a quote or paraphrase from the 
literature, an example or a counter (but relevant) argument that is 
referenced to other relevant literature.  

 
vi. Beginning to construct your reference list at this stage will save you time 

later. Special referencing software can be used if you’re really keen, but 
the most important thing is that you start to apply the Harvard Referencing 
System as a habit now (See attached). 

 
vii. Count how many fields this particular essay needs to cover, including 

fields for argument, linkage, analysis, introduction and conclusion. Divide 
up the word count appropriately by getting a rough idea how much of the 
essay you wan to devote to each field. Remember, structure is everything. 
(Well nearly everything. Without a good structure your required covered 
areas and your best ideas will have difficulty finding their home together in 
your essay.) Remember to cater for your introduction and conclusion 
wordage. 

 
viii. Now it’s time to jump forward to the section below entitled “Strengthening 

your Argument”. This is a key approach to incorporate in every stage of 
your writing and is key in making your essay really work. Consider this as 
you create the essay structure, as you write sections, as you weave them 
together and then return to your essay after you have written the first draft 
and consider again with this purpose in mind. When you have read  
Section 5 on strengthening your argument return to this page and 
progress to the next step of writing your essay. 
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ix. Write your essay in sections, so for example, you may have allocated 200 

words to each field of the SCORE model. So write these five sections. 
You don’t even have to write sections in the order they will appear in the 
essay – you can start where you are most comfortable to get going. (The 
hardest part of an essay to write is the introduction, so why start there?) 

 
x. This will really help you to keep to the allotted word count so you won’t 

feel like you’re cutting off an arm as you ditch loads of wondrous and 
inspired prose later. (Sessions of inspired prose-writing are excellent as 
preparation for writing an essay and then you can summarise for the 
essay. Then you will have excellent material to get an original article or 
book published later and your essay will feel very small by comparison 
and easily accomplished. Remember I’m giving you the easy way to do 
this essay thing, but there are loads of creative ways to get the best out of 
the learning which I hope you’ll also give yourself time too enjoy). Check 
your word count and keep as much below the word count as you can. It’s 
fine to splurge on a point and then pull back by editing sentences to make 
them more succinct and keeping yourself on the track. 

 
xi. Link the paragraphs with connecting sentences, enhancing your through 

argument. Play around with the order. Change paragraph order if required 
to enhance your through argument. Check word count. 

 
xii. Revisit your conclusion. Rewrite and edit. It is best not to introduce any 

new ideas in the conclusion that you will not have a chance to discuss. 
Use the conclusion to reflect back and summarise what you have written. 

 
xiii. Now, yes, only now, write your introduction. There, that’s easier now, isn’t 

it? Just prepare the reader for what you are going to introduce them to 
and make it interesting. I tend to use more emotive words in the 
introduction such as “celebration of the work of”, “drawn to confront the 
true dilemma of”, “moved to give full consideration to”. This way you can 
be true to the passion you feel about a subject while using your 
subsequent crisp, academic presentation and argument to qualify you for 
your opinion. It’s always good to locate your essay either in the time you 
are writing so if a topical concern or discussion of the subject is displayed 
in a current news item or debate, or in the time the book was written, so 
relevant historical events and movements at the time of authorship. This is 
a super way to hook your reader into a world in time and space. 

 
xiv. Set essay aside to cool for at least 24 hours or, if time is short, at least 

enough time to take one nap, have one walk or play one game of 
TombRaider. 

 
5. Strengthening your Argument 
This is probably the most important aspect to what makes an essay of post-graduate 
standard and what moves it up from pass to distinction. It will also give you a chance to 
be even more succinct, maybe clawing back a few words for a point you’d still like to 
include. 
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Because you have mastered the meta model, you should have no problem in this. Re-
read your essay with a filter that demands you to back your arguments with specific 
references, clear terms and descriptive language. Theoretically, it should not matter 
what opinion you have, provided that the way in which you argue it is clear and 
thoughtful. So if you want to say "Erickson was a boring git who couldn’t walk fast", we 
want to know to what incident, case, writing or theory of his you are referring, by what 
measure is he boring, how do you conclude that he was a git (what is your or some one 
else’s referenced definition of "git"?) and how is his speed of walking (compared to who 
and how fast?) relevant to his position in this essay? 
 
Generally speaking, being thoughtfully, critically, analytic means that you don’t fall on 
the purely subjective extremes of "wow!" or "cobblers!" as a reaction to the material. 
There are many ways to do this and the order and balance of how you do this will 
depend on the action words in the essay question. Demonstrate third position and 
investigate the material in detail within the presuppositions and values of its own 
presuppositions. Find the value and limits of the presuppositional frame. Then step 
outside and investigate the material from other presuppositional positions, in other 
words, from the arguments of different commentators or positions, testing it contextually 
in appropriate and likely hypothetical settings. Bring in other relevant material, topical 
events that exemplify your arguments or the theory of the material being manifested in 
the "real" world.  
 
Passion and creativity do have a place in academic writing and you need to be 
academically disciplined in how you use and express strongly felt thoughts. It is vital 
that you both back your comments with specifics and demonstrate your ability to find 
the contrasting or middle ground, and explore it alongside your own argued case. You 
do this by acknowledging the limitations of things you are keen on and by entertaining, 
(though possibly then skilfully refuting), the criticisms that other people may find in the 
model or theory that you are analysing. If, on the other hand, you feel strongly against 
something, then it is crucial to demonstrate that you are criticising it on its own terms. 
You must show that you genuinely understand what the writer or subject is actually 
saying and that you are able to also entertain, and maybe then refute, the arguments 
that are supportive of the theory or model.  
 
Your comments, proposals, assertions and criticisms must be referenced to and 
supported by actual aspects in the text or supporting relevant texts, models, cases and 
theories. Remember to explain the how of your concerns or praise over something, how 
it is useful/unuseful, how it could be beneficial/unbeneficial. In modern Social Science 
studies such as this, demonstrating the awareness of processes is a key point. 
 

i. Go through your essay and make sure that your nominalisations, 
comparative deletions, unspecified processes and nouns, subjective 
presuppositions are supported or sufficiently identified and clarified. 

 
ii. Strengthen your argument wherever you have made an unsupported 

claim or statement by referencing it to relevant passages in the texts and 
to other supportive literature, cases, contexts or hypothetical situations. 
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iii. Make sure the style of your language is gently conditional. So instead of 
writing "It is obvious that…" try "It is suggested by this evidence that…". 
Let your "must, should, is" become "might, could, may be". As all good 
Ericksonians know, this invites less resistance, but it also demonstrates 
that you know that all academic argument is uncertain and open to 
alternative theories. 

 
 

6. Referencing your Essay 
This may be a more or less time-consuming process, depending on how disciplined you 
are (it takes less time if you attend to this systematically) and your essay is not 
considered to be truly academically valid if it does not follow the protocol. This is a 
process that serves the values of crediting those writers who have influenced you and 
providing direction to specific publications and passages for your reader to check out 
themselves and see if they agree with your interpretation. 
 
At post graduate level it is considered unacceptable not to reference. Do it while you are 
going along and you will save yourself a lot of time at the end of writing your essay. 

 
The APA Referencing System 

 
All of the resources you use within an assignment need referencing. 

Referencing material serves two purposes. First it allows readers of your work to find 
the resources you used when compiling the assignment, and secondly, by 
acknowledging material you can avoid problems of plagiarism. 

The system of referencing recommended for your Diploma and Advanced Diploma 
assignments is called the APA Referencing System (it originated from the American 
Psychological Association). APA is now a commonly used reference system in 
education and the social sciences. It is swiftly replacing the formerly popular Harvard 
Referencing System. Once you have learned how to use the APA system you will be 
able to write assignments at any level from foundation to PhD, and be sure that you 
have referenced them correctly. 
 
Included in your Manual is a quick guide to APA and our online resources offer a much 
more comprehensive e-book on it. The e-book can be a bit overwhelming if you are new 
to this way of presenting your written work and some of it may only become relevant 
when you begin your dissertation. So get the basics right now.
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Written Assignment 2 - Essay 
 

Case Assessment and Formulation 
 

3000 Words. Refer to Submission Instructions. 
 

Part 1 
Drawing on the articles and chapters on Formulation on your course 
resources links, compare, contrast and critique the different 
approaches to assessment and formulation. Include consideration of 
the different ways of building conceptualisations of psychodynamics, 
CBT, solution based approaches and collaborative, generative 
approaches such as Ericksonian psychotherapy. How do the different 
psychotherapy modality frames impact on what information will be 
gathered and how the case will be assessed at the beginning of 
therapy? 
 
For example consider  
The Psychodynamic Frame – formulation of case based on focus on 
current interpersonal relationships in relation to early life 
relationships with caregivers 
The CBT Frame – formulation of case based on cognitive distortions 
causing unwanted feelings and behaviours 
The Classic NLP Frame – Well Formed Outcome 
The Systemic NLP Frame – SCORE Model 
The Ericksonian Frame – Psychotherapy should be formulated to 
meet each individual’s needs 
Contemporary Psychotherapy Frame – Client is already in continuous 
process of change and becoming and this can be modelled, 
stimulated and utilised 
 
Part 2 
Create a case assessment and formulation using SCORE and 
Continuous Becoming.  
The “client” is you. 
Formulate your case on the basis that your client has funding for 12 
sessions and will use all of them.  
Use as the “client’s” (your) presenting issues one, or some, of the 
presenting issues that your modelling project has brought to your 
awareness. 
This assessment and formulation would usually include 
consideration of: 
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i. Relevance of past events, experiences and culture 
ii. Current influences that have raised this issue to its present 

prominence in the client’s (your) awareness 
iii. Wider system, including ecology and resources 
iv. Any triggers or ‘hot contexts’ 
v. Resources to be developed and adapted 
vi. Future client expectations, therapeutic strategies, 

possibilities, goals, TOTEs and termination of therapy 
vii. Relational awareness and adaptations by the therapist to 

ensure rapport and a good working alliance 
 

Perceptual Positioning for this Assignment 
For the purposes of this assignment you are asked to imagine that the 
client who is coming to see you is YOU, and that you as the client are 
presenting one or some of the issues that your modelling project and/or 
participation on the course have brought up. You may wish to include 
references to actual experiences of personal therapy if you have begun 
your personal therapy requirement. 
 
In terms of perceptual positioning in time, remember that a case 
formulation is a working hypothesis, so you are not asked to pretend and 
make up a story of a fictitious case, but to build a conceptualisation of how 
you would use client information to formulate a possible treatment process, 
considering the suitability of different frames of formulation to the client’s 
presenting issues and information gathered. 
 
References 
Your assignment must refer explicitly to the articles and resources on 
formulation that are available on our online links, plus wider psychotherapy 
literature that you have found useful and relevant to this assignment. 
 
Your assignment must compare, contrast and critique different approaches 
to Case Assessment and Formulation in the first part of the essay. In the 
second part of the essay you must offer a case formulation using SCORE 
and Continuous Becoming. 
 
Deadline 
The deadline for your assignment 2 is the March module. Any request for 
an extension will have to be made according to “Requests for Coursework 
Extensions and Extenuating Circumstances”. 
Assessment 
This assignment is one component of the Intermediate Training and must 
be successfully completed for Certification.   
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  BeeLeaf Personal Quest Project Template 
 

Throughout, return to the Modelling materials in Volume 1 of the manual. To model 
something that some one else can do you need to gather information at cognitive, 
linguistic and behavioural levels, on at least three examples, regarding their 

STATE  before , during and after, and body posture, eye position and 
gestures 
STRATEGY ROLE Model, TOTE, Language Patterns and Behaviours 

STORY  Personal History and Expectations of what they are doing, Beliefs 
and Values, Self-Identification within the activity, Personal Metaphors, 
Presuppositions 

You then need to 
PATTERN Find regularities in examples and between different people 

PRACTICE Try it out for yourself and test results 

PROCESS Digest, Adapt, Economise, Consciously and Unconsciously to 
what can create a congruent, elegant model. Return to exemplar if necessary. 
PRESENT Present the model to your exemplar if possible and see if they 
recognise the model that you have created as representing their process. Test by 
teaching the model to somebody else who would also like to be able to get the 
same results as the exemplar. Can they get the same results? If not, what have 
you unconsciously deleted or distorted from the process? What needs to be 
added to make your model meaningful to others. Use their questions to help 
refine your model even more. 

For the Presentation of Your Personal Quest Project 
We shall present our projects on the first day of our June Module. A half hour 
presentation by each trainee of their model, in a form in which it is easily acquired by 
others, will be followed by questions and feedback from the group. In addition to the 
ongoing written requirements during the training, we would like you to: 
 
1. Submit a piece (about a side of A4) summarising the project, what kind of modelling 

you used, any turning points, how you tested your results, your learnings on 
modelling. 

2. Bring a representation of the model that anyone could access easily. So, this will 
comprise a step-by-step process written down, maybe with a diagram, pictures, 
metaphors to aid acquisition and understanding. Accessible means it must not take 
a huge amount of the acquirer’s time to access the model, so it will be succinct and 
concise, maybe one page, not pages of written explanation demanding of the 
acquirer that they be your editor. Sometimes, if your model is of something that is 
not possible for us to physically do in the training, say swimming, you may want to 
think about how you can create a metaphorical or inner journey type experience for 
your acquirers, or adapt the model to an activity that we could do together. Your 
presentation is to give people an opportunity to acquire your model and thus get 
feedback about its state of development. Remember to think about different people’s 
learning styles. 

3. It may be that your project has taken off into a project the size of your life’s work. 
That’s great! - and consider that for the purposes of this presentation you will then 
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need to focus on a chunk of it that is small enough for us to be able to acquire in the 
time given. Consider which part of it will be of most interest and use to most people. 

4. Consider the skills and presuppositions presented by your model. How might your 
modelling project further inform your therapeutic practice. 

5. What is the “edge”, limitation or presupposed abilities present in your model? 
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Assessment Criteria for Behavioural Skills 
 
During the 2nd year course all of us will focus and deepen our 1st year level skills and we 
shall identify as individuals our own particular areas for useful development.  
Your personal style and authenticity are sacrosanct, and “integration” means just that; 
we want to see how you have integrated the things that you have learned into a way 
that is right and natural for you. We are not just assessing transmission of skills and 
repertoire. The relational skills that form the fabric of healthy communication and your 
integration of material into facilitation of your own changes, developments, 
resourcefulness and flexibility are what really let us know that you have completed the 
course successfully. Skills that we require you to demonstrate are: 

 
• Observation, induction, utilisation and termination of altered states of 

awareness 
• Be aware of, question and manage Distortions, Deletions and Generalisations  
• Respect for and curiosity in maps of the world differing from one’s own  
• State Management  
• Rapport – ability to gain it, to observe its development and loss, and to regain 

it. Matching, mirroring, pacing, leading.  
• Rapport – within a group, to use flexible communication styles, to pace and 

lead meta-programmes, ability and willingness to share a group goal and 
honour collective value.  

• Sensory Acuity  
• Perceptual Positions – to be able to move appropriately through 1st, 2nd, 3rd 

(and maybe 4th and 5th) when the situation requires.  
• To put oneself at cause rather than effect, so that you can take responsibility 

to improve a situation for yourself at any time, and recognise what is within 
your control to change and what is not  

• Appropriate and mindful use of language, verbal and non-verbal  
• Chunking Up, Down and to the Side, verbally and conceptually and to ask 

questions that influence these processes in another   
• Elegant and relevant use of meta model to regain sensory specifics and 

model the deeper structure details, scope and connections of client’s map  
• Ability to give and receive feedback beneficially, i.e. use of descriptive 

language rather than evaluative language, combining positive with possible 
areas of improvement, owning subjective nature of feedback and applying to 
self  

• Embodiment, in language and behaviours, of the core skills of Contemporary 
Psychotherapy, in the way that you understand and make use of them.  

• To work with OUTCOME in mind, to define and revise well-formed and 
ecological outcomes, and be able to test for results.  

• Effective information gathering, modelling at behavioural, linguistic and 
cognitive levels  

• Appropriate choice of intervention at appropriate logical level to the client’s 
unique processes of problem and outcome  

• To work with an emphasis on process, rather than content, and manage the 
differences between content, process and procedure  
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• To work with flexibility, responding to evidence of the effect of your 
communication and to adjust accordingly, with a creative response to 
unexpected results 

 
To summarise these you can over the 2nd year keep returning to the Five 
Core Skills of Contemporary Psychotherapy: 
 

Sensory Acuity 
 

Precise and Flexible Chunking  
 

Perceptual Positions 
 

Utilising Stimulus-Response Processes 
 

Sequencing and Chronology
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Ongoing Assessment Criteria for Intermediate 
Contemporary Psychotherapy  

 
In accordance with Continuous Becoming Principles in Education, BeeLeaf 
utilises assessment processes known as “dynamic assessment” (Dilts, Epstein, 
Brackenbury). This means that assessment criteria may be demonstrated in 
various ways according to the individual’s style of learning and problem-solving. 
You may therefore be asked to focus on some areas more than others or different 
students may be asked to complete different tasks. These differences require 
flexibility of the staff and students so that each individual can be the best they 
can in accordance with their own talents, goals, beliefs and required 
development, while all are required to satisfactorily demonstrate achievement of 
the same criteria. 
 
Development of Self 

 
•  Operating through fundamental principles and values as opposed to techniques 

and procedures alone (ecology). 
•  Generalising those principles and values to more contexts and situations 

(wisdom). 
•  Bringing passion (genuine commitment) into your work. This results in self-

managed and self-motivated learning (response-able). 
•  Respecting, revisiting and revitalising basic skills (beginner’s mind), yet 

constantly pushing the edge of your abilities (kai-zen). 
•  Commitment to change over time, following up on insights and feedback in 

practical and ongoing ways. 
•  Awareness of affects of own communication and behaviours on others. 
•  Continually identifying, challenging and updating your unconscious assumptions 

(comfortable in a state of unknowingness). 
•  Balancing conscious and unconscious competence (embracing and holding 

complementary truths). 
•  Delighting in and facilitating other people’s mastery (humility, generosity, being a 

community elder). 
 

Development of Competency 
 

• State Management as a Self-Relating Principle. Ability to hold and facilitate all 
parts (of self and others) when working with an incongruent system 
(sequential and simultaneous) while maintaining own centre. 

• Rapport – with all parts of the system. Identifying, matching, mirroring, 
pacing, leading, modelling conflicting parts and affect change in the system 
simply through presence. Ability to locate the common weave of fractionated 
members and facilitate change through this awareness.  

•  Ability to assess client need according to skilled information gathering.  
• Ability to assess and strategically plan for client’s needs for single intervention 

and/or short, or mid term solution-focused psychotherapy. 
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• Ability to assess the need for, and apply when necessary, appropriate 
intervention attending to the client’s historical construct. To elicit historical 
construct in such a way that respects and preserves the client’s memory 
system. Understanding of the processes of repression (recovered memory) 
and confabulation of memory (false memory) and avoiding interrogative 
suggestion – this means being aware of own projections and blindspots, 
keeping your questions clean and non-suggestive and responsibly eliciting 
the client’s reality only as is beneficial to them. 

• Heightened Sensory Acuity, both Peripheral and Foveal, able to record 
digitally and  calibrate analogically, identifying patterns and exceptions. 

• Perceptual Positions – to be able to move appropriately through 1st, 2nd, 3rd, 
4th and 5th when the situation requires.  

• Appropriate and mindful use of language, verbal and non-verbal, in 
communications of modelling, belief change, altered state. 

• Ability to chunk easily and mindfully up, down, sideways and across time. 
• Ability to distinguish between classic conditioning (anchors under the control 

of the therapist or another person) and operative or instrumental conditioning 
(anchors under the control of the client and utilisable for their own intentional 
benefit) and facilitate the latter while being aware of and utilising the 
inevitability of the former. 

• Ability to observe, utilise and induce naturalistic developing trance states and 
to manage and terminate appropriately to the client’s process. 

• Can distinguish between permissive evocation from client’s experience and 
direct suggestion and uses both when appropriate and with sensitive 
judgement.  

• Ability to deconstruct a map or ideology, including those of Psychotherapy 
and Contemporary Psychotherapy, recognising belief clusters and systems of 
internal and external referencing.  

• Ability to elicit the processes of interpellation (identity formation based on 
cultural, family and educational expectations) for the individual according to 
their history and motivations. 

• Advanced skills in belief change, utilising coding, sequencing, linguistic 
constructs and historical and consequential referencing. 

• Advanced skills in Internal Representation utilisation and adjustment. 
• Advanced skills in regaining the internal rapport between cognitive and 

somatic intelligence and working with the healing and self-balancing system 
of mind-body. 

• The ability to approach any tested technique or model of psychotherapy as a 
written model and be able to deconstruct its component intentions and 
processes and understand how it can be practically adapted it according to 
context and need. 

• The ability to distinguish between process and procedure and make 
judgements on the contextual usefulness of each.  

• To identify and traverse different logical levels, distinguishing positive 
intention from behaviour, belief from identity and environment from spiritual 
connection. 
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Personal Ques8 Project 
•  Ability to bravely identify and accept a challenge that will progress life goals. 
•  To create and manage relationships with exemplars. 
•  To demonstrate modelling skills from all perceptual positions. 
•  To be aware of the many models of modelling and psychological construction 

and utilise and adapt these as appropriate to chosen project. 
•  To distinguish between and focus appropriately on linguistic, behavioural and 

conceptual modelling. 
•  To utilise the Four Corners of Reality Construction in modelling processes. 
•  To process, pattern and select information according to outcome. 
•  To measure and test results convincingly. 
•  To identify the limitations of model. 
•  To identify presuppositions of model and presupposed competencies of 

acquirers. 
•  To recover from disappointments and progress through or around obstacles. 
•  To condense model onto a single piece of hard copy material that can be 

carried away and utilised by other group members. 
•  To present model in half an hour in such a way that other group members can 

acquire it. 
•  To utilise and respond flexibly to feedback of acquirers and exemplars. 
•  To  give helpful feedback to others, including challenge and useful critique. 
•  To track own learning journey and analyse turning points. 
 

 
Further Written Assignments 

Ability to produce a 3000 word piece following a post-graduate academic format, 
demonstrating critical understanding and analysis of specified texts and subjects and in 
appropriate response to the question, delivered on time and demonstrating self-
management in completion of tasks. 
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Requests for Coursework Extensions 
and Extenuating Circumstances 

(with effect from 1st September 2009) 
 

1. Requests for extensions to assignment deadlines due to extenuating 
circumstances should be submitted at least one week before the submission 
deadline and will normally be granted for a maximum of seven days. 

 
2. In exceptional circumstances the student may be granted another agreed 

submission date, usually 6 weeks after the submission date or for the submission 
date of the next time the course is run. This will be at the discretion of BeeLeaf 
and may be subject to a late marking fee of £50. 

 
3. The request for an extension should be sent to care@beeleaf.com outlining the 

extenuating circumstance. BeeLeaf may request  a submission of work-to-date 
and other proof, such as doctor’s note, to support the student’s claim of 
extenuating circumstance. 

 
4. An Extenuating Circumstance is a major circumstance which is either 

Unforeseeable or Unpreventable and which prevents you from completing an 
assessment.  

 
5. Minor circumstances, or circumstances that are foreseeable or preventable, will 

not be accepted. Examples of circumstances that will not be accepted are as 
follows: 

 
 

a. Oversleeping; 
b. Minor ailments such as coughs, colds; 
c. Financial problems; 
d. Holidays; 
e. House Move; 
f. Handing in problems; 
g. Traffic problems; 
h. Minor domestic problems; 
i. Personal computer problems, including failure to back up work; 
j. Poor time management; 
k. Legal problems; 
l. Minor accidents or injuries; 
m. Misreading of the examination/assessment timetable; 
n. Public transport delays (of less than one hour). 

 
6. The list above is not exhaustive, and the Academic Board has the right to 

refuse an application if they consider the circumstance to be minor, 
preventable or foreseeable. 

 
7. If you have a chronic ongoing condition or disability that is going to permanently 

affect your ability to meet assessment deadlines, then you should discuss this 
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with BeeLeaf so that an agreed Student Support Plan can be written which may 
incorporate extra time to complete assessments.' 

 
8. The Academic Board will consider the request and inform the student of the 

decision within 7 days of the request being made. 
 

9. BeeLeaf will not accept retrospective requests for extensions.  
 

10. If you do not send a request for an extension due to extenuating circumstances, 
or you fail to meet the extension deadline, any course work received after the 
submission or extension date will be graded as F (Fail). You may then, at the 
discretion of the Academic Board, be given the option to repeat the module of 
training and submit the coursework at a later date agreed by BeeLeaf. Additional 
fees will be charged for repeat of training, to be confirmed at the time of this offer 
being made. 

 
 
Copyright BeeLeaf 2009 
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BeeLeaf Academic Appeals Procedure 
 

1. A student who wishes to appeal against the decision of an Assessor must do so in 
writing, stating fully and precisely the grounds for appeal. The appeal must be 
addressed as follows: 

BeeLeaf Institute for Contemporary Psychotherapy 
Chair of the Academic Board 
34 Grove Road 
London 
E3 5AX 

 
2. The appeal must be submitted to the Chair within four weeks of the assessment 

outcome being received by the student. 
 

3. The Chair of the Academic Board must inform the Academic Board of the Appeal 
within 5 working days of receipt. 

 
4. The Academic Board will acknowledge the appeal within ten working days of receipt 

and will inform the student of when they can expect a decision regarding the outcome 
of the appeal. 

 
5. The main legitimate grounds for appeal are the following: 

a. Extenuating circumstances of which the Academic Board was unaware and of 
which the student could not reasonably have been expected to inform the Academic 
Board in advance, of such a nature as to cause reasonable doubt as to whether the 
result might have been different had they occurred.   

b. Procedural irregularities by the Examiner(s) (for example administrative error) of 
such a nature as to cause reasonable doubt as to whether the result might have been 
different had they not occurred. 

 
6. The following are not considered legitimate grounds on which to appeal, and any 

appeals based exclusively on one or more of these grounds will be rejected 
automatically: 

a. Disagreement with a mark or grade and/or appeals against the academic  
  judgement of internal or external examiners.    

b. The retrospective reporting of extenuating circumstances which a student might 
  reasonably have been expected to disclose before submission of an 
assignment of  practical examination. 

c. Appeals against the judgment of the Academic Board in assessing the  
  significance of extenuating circumstances, and whether and to what 
extent they   affected academic performance.     

d. Appeals where the grounds of complaint concern the inadequacy of teaching or 
other 

 arrangements during the period of study. Such complaints must be raised, in 
writing, before the completion of an assignment / practical examination. 
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7. Dismissal of Appeal: 
 

a. If the Academic Board believe that criteria 5a or 5b in this document have not been 
met the appeal will be dismissed. In this case the Academic Board will write to the 
student explaining reasons for dismissal of the appeal. This written communication 
will constitute the formal dismissal of the appeal. 

 
 
 
 

8. Appeal Upheld: 
 

a. If it is decided by the Academic Board that there are sufficient grounds for an 
appeal the student will be informed of when a meeting of the Academic Board will 
take place. The Board may conduct the meeting by telephone or in person. Any 
further information relevant to the original assessment will be submitted to the 
Academic Board by the student and Examiner in adequate time for the meeting. 
  
b. Following a meeting of the Academic Board, if it is decided that the original 
assignment grade or practical examination grade should not be amended, the 
student will be contacted by the Chair of the Board within 5 working days of the 
meeting. This will be a written communication that will explain the reasons for the 
decision. 
 
c. If following a meeting of the Academic Board it is decided that the original 
assignment grade or practical examination grade should be amended the Chair will 
contact the Examiner with an amended mark & assessment decision. 
 
d. The outcome of the appeal upheld shall constitute the formal conclusion of action 
taken. 

 
 
 REVISED 16/02/2009 
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Written Submission Form 
 
Student Identifier 
Number……………………Name……………………………………………… 
 
Course 
Title………………….………………………………………………………………………. 
 
Assignment Number or Title…………………………………Dated 
Submitted…………………. 
Tick each point below when you have checked and verified that you have complied: 
 
❒ White A4 paper has been used (not coloured, card or outsized). 

 
❒ Pages are numbered and attached in order, using a staple or a paper clip.  

 
❒ Submission is not in a folder (a clear plastic wallet is acceptable if desired). 

 
❒ Essay question is written on the first page. Short questions are written out and 

answers are in full sentences. 
 
❒ A margin has been given of not less than 2 cm on both sides and top and bottom 

of the page. 
 
❒ A clear font (such as Arial size 12 or Times New Roman size 14) and double- 

line spacing has been used. (Hand written scripts are not accepted). 
 
❒ Student Identifier Number is correct and is printed on the first page of an essay. 

 
❒ A word count has been put at the end of an essay. 

 
❒ References are under the essay as a listed block, not as footnotes, and Harvard 

Referencing System has been used. 
 
❒ Two copies of the assignment are submitted which both comply with the above 

instructions 
 
❒ Completed Submission Form (this form) is submitted as the top page  

 
If this submission is being entered according to a granted extension, please give the 
date of the extended deadline below. 
 
Extension granted until (date)………………………………………….. 
Declaration 
By submitting this work I certify that it is my own original work and that I have not 
colluded in its production or plagiarised from other sources. 
I have not submitted a substantial portion of this work for assessment in any 
other educational establishment. 
For case studies I have sufficiently protected identities of clients to adhere to 
rules of confidentiality. 
 
 
Signed…………………………………………………………….Date…………………………. 
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❒ Pages are numbered and attached in order, using a staple or a paper clip.  
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❒ Essay question is written on the first page. Short questions are written out and 

answers are in full sentences. 
 
❒ A margin has been given of not less than 2 cm on both sides and top and bottom 

of the page. 
 
❒ A clear font (such as Arial size 12 or Times New Roman size 14) and double- 

line spacing has been used. (Hand written scripts are not accepted). 
 
❒ Student Identifier Number is correct and is printed on the first page of an essay. 

 
❒ A word count has been put at the end of an essay. 

 
❒ References are under the essay as a listed block, not as footnotes, and Harvard 

Referencing System has been used. 
 
❒ Two copies of the assignment are submitted which both comply with the above 

instructions 
 
❒ Completed Submission Form (this form) is submitted as the top page  

 
If this submission is being entered according to a granted extension, please give the 
date of the extended deadline below. 
 
Extension granted until (date)………………………………………….. 
Declaration 
By submitting this work I certify that it is my own original work and that I have not 
colluded in its production or plagiarised from other sources. 
I have not submitted a substantial portion of this work for assessment in any 
other educational establishment. 
For case studies I have sufficiently protected identities of clients to adhere to 
rules of confidentiality. 
 
 
Signed…………………………………………………………….Date…………………………. 
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